
DOCUMENT RESUME

ED 136 219 CS 003 274

AUTHOR Ewoldt, Carolyn
TITLE Miscue Analysis of the Reading of Third Grade Follow

Through and Non-Follow Through Children in Wichita,
Kansas.

INSTITUTION Arizona Univ., Tucson. Arizona Center for Educational
Research and Development.

SEONS AGENCY Office of Education (DHEW), Washington, D.C.
PUB DATE Oct 76
NOTE 104p.

EBBS PRICE MF-$0.83 HC-$6.01 Plus Postage.
DESCRIPTORS Early Childhood Education; *Language Experience

Approach; *Miscue Analysis; *Program Evaluation;
*Beading Instruction; Reading Processes; *Reading
Research; Teaching Methods

IDZNTIF:RES *Project Follow Through; *Tucson Early Education
model

ABSTRACT
This evaluation was undertaken in an effort to

provide data concerning the effectiveness of the Tucson Early
Education Model, a Follow Through Model sponsor and reading
instruction program w0ich advocates the language experience approach.
Seventy-three children were tested according to a miscue analysis
model, in order to ideitify those differences between Follow Through
program participants and nonparticipants which say be the result of
varying instructional techniques, and in order to identify those
similarities between the two groups which are the result of a single
reading process. The six cnapters in this volume outline research
setaodology, describe tne results of in-depth analysis of the
strategies of two readers, discuss group analysis and the retelling
of stories, and report conclusions. Tabulations of data and
appndixes which detail the testing process are included. (KS)

4g4keerneespee*******************************espeeeeeeeeeeeee**Afeeeeeeeeee
Documents acquired by ERIC include many informal unpublished

* materials aot available from other sources. ERIC makes every effort *
* to obtain the rest copy available. Nevertheless, items of marginal *

* reproducibility 41-*: often encountered and this affects the quality *

* of the microfiche and hardcopy reproductions ERIC sakes available
* via the ERIC Document Reproduction Service (EDRS). EDES is not
* responsible for tae quality of the original document. Reproductions *
* supplied by iDRS are the best that can be made from the original.
elos********************************************************************



ARIZONA CENTER FOR EDUCATIONAL
RESEARCH AND DEVELOPMENT
College of Education
University of Arizona
Tucson, AZ 85721

F. Robert Paulsen, Dean
College of Education

Joseph M. Fillerup, Director
TEEM Follow Through Project

2

u S DEsuiTatErer O otEa4.114.
EDuCAT04* 00ELFARE
.ATO*AJ.. INSTITUTE of

EDUCATiOki

=A
BEE'. riEPqC-

_,E:". J14;7% 7AA

ZAT.CA.CQ
PC

E_

AL, t.sT

MISCUE ANALYSIS OF THE READING OF
THIRD GRADE FOLLOW THROUGH AND
NON-FOLLOW THROUGH CHILDREN
IN WICHITA, KANSAS

Carolyn Ewoldt

October, 1976



-^ the EE1 staff f--17-
th:f enoo...ragement. A speoial thanks is

r2r painstaking work in collecting,cr tre data.

Tfie :ri sti wer ,:olleoted at one TEEM
2:jht prcjia;ii &rid -..omparison classrooms, The research

;rom tKe Follow Through Division,
S. Office tr; the Arizona Center for Educational

;ese-irc.fl anc Deveopment, for the development, implementation,
the Tt.,:n Lanly EdiJoation Model.

3



TABLE OF CONTENT.:

CHAPTER ONE: INTRODUCTION

A. Background
B. The Reading Process
C. Objectives

Limitations 3

E. Volume of Data

CHAPTER TWO: METHODOLOGY

A. Selection of Stories and Site 5

B. Setting; Selection of Subjects; Matching with Stories 7

C. Training of Researcher; Testing Procedure 10

D. Analysis Procedure 10

CHAPTER THREE: RESULTS: IN-DEPTH ANALYSIS OF ONE STORY AND
TWO READERS

A. A Close Look at One Story
B. A Close Look at the Strategies of Two Readers

14
17

CHAPTER FOUR: RESULTS: MISCUE DATA - GROUP ANALYSIS

A. Significant Differences 25

B. Similarities between Groups 35

C. Correlations 46

D. Qualitative Information 50

CHAPTER FIVE: RESULTS: RETELLINGS

A. Background and Methodology 56

B. Retelling scores 60

C. Characters and Events 63

D. Plot and Theme Statements 64

E. Organization of Unaided Retelling 68

F. Inferences, Misconceptions, and Personal Responses . . 69

G. Correlations with Other Comprehension Measures 75

H. Summary 77

CHAPTER SIX: CONCLUSIONS

A. Summary 79

B. Results 79

C. Implications 81

D. Suggestions for Future Research 82

REFERENCES 84

APPENDIX A: Stories Used in Miscue Analysis Study 86
APPENDIX B: Instructions to Researcher g7

APPENDIX L: Guide Questions to Aid Story Retelling
APPENDIX D: Marking the Worksheet
APPENDIX E: "Maria Big Experiment" 33

4



TABLE :1:1..r:

1 Crtteria for Sr3le:--.: . 6

2 indii..,.: :-..-aa on Selected .."-.!:::-ies.

:-)i..res 'ised ty rieooher.s
of S...,:-..;e,:lls .

0,

4 Sc,-e P.---, '-c'.-!-ed Hy T. Reacers

5 c.,-;:::of.: .'-..1.7.,i 07

6

7 Mear.s end Rares of MPHW

8 MP',.; and ::tne, Scores for Three NFT Readers . . 41

9 r.,,.!nt Pa,..:(sch Prod,;:i-rlor.,..nt

- .r.7 47

10 Sigric:n'r_ .-,,,aron Product-oc.-,ent

CorrHations - NET ... . .
as

11 H4 nd Sihifi_,_Int Correlations - Both Groups . . 50

12 Resp::nce,.. -.7.. Q,..:0,-.til-: of Stony Chnngo

13 Retellrj :_o-es 61

14 ,-,carison of Re:11ing Scores with Goodman Study . 63

15 Plut ani The Stotents 65

16 Pete i 1 , r;., ,7,..:.,.:,:, 69

17 1-,;:- ,flc,', :.-1 t'onoep1 ,.., 7?

r.-..:.. Sex 72

19 .--.:-.....t., .-,7" ..,:i.2"., CI, OS, and 06
, A

20 ...,,.:.r ...- .H:H:. - .ocies 01. C5, an'i f', . 74

21 -.,',-.-.,' ..:.... :.7. ;:,:-- 7-21 i fl.",j Oro,' -ir: i):"±,---! ;,.. ...-.t..:1,=-': 75

1 ot L VariaLleT 6

:: ete 11 Soores



Trt-: Follc

JC3 Spc.,r,:or TEE.1 is tei.ng .

crimm:,nities

s.:;ncols. 7

fror. 7."J

Spanish-sJrnac, anj nty

are repr,=:3e .17/.

CnE, progr2ii:

Lanquae
tecnnlca! s.

or :crcetercr'
!,:

.itil the var:;:.,... J, :!--..-.. or,i--..*ts anJ 1d;1cu.la,7.,? forTs fr.at ar.

req.2red for 7.-,. .,r., ..-.-.-.. -ft,7: :-.)flilri, .-.,7:o nee.c.:s to be a,.,.,a7: of ::e.

i'nction of i,-..-c..- .,-, ..:_:r. ?..rT: of ..ettinc,-7.. 1,:.':!Wer Eva7J0tDn

' instruct4on In r.e progrz,,m cat-

r, H. ExperiencF- Approach tO Reac!ing

tnat readin,.3 i: a language process

Jr! !-Itt:riais vrnich 7-Inc_p:!T.7

cni nat'Jra, :::.elchc,r to ceveiop .aach leirrrH: the

s.i11 rJed T:0:77petul:e. At the the teacner

orchF.2.5tratij 7...! 7 TEE!'.1 Inte71 eccu1

Eas9. Ar-tc. and Sk-js.

tec7t:

7..hd the 51" H H. ) ie becr

Tik.! e',aloated on dfl

IL 1!75, TEP ln

analy:i: ,

L'aed For :_nis

a stud2 was

6



Ina ;rear: 72'
these children oecar.se of t7:e po,isholinguistir.

viewing reading as a ;ahc-4-age process. Standardzet

insights into the readin:,: pro-,ess ont irlfof2.,.aticn at,out the

used y individual reaole-rs as_ 777ist!.:e anaLsis does. In

test scores genera11y underesate the (eadir,g _ e

of the rigidit; of their pnoced,..-es

'1iscue analysis :-.;eta:: in 1953 and has t..een u.:-.et in r .,

7-Jnted nesearcn project: erous doctoral dissertatlons

.7tE Pi,CESS

A --:1;3_!:,e is nere detint:,] as an /Jnexpected respon:e or any

from tne print_ It is what is commonly referred to as an error, Put

KennPth Goodmah, devel!,pec the term, ohosP it deliber2tey because

explains tne pro:ess ..,;L,Scs it to os-cur.

Three cueing syste.7s l'a avaiiaOlL to the re:1de- froci thL:

of :he text. These ar-e ,_;,.:T..hoohr,;n1: system ;the rPiatichship bete!.

Lhe gr-Jnic representetic,n J tre .;ound), the syntactir: dy:.tcin

;the structure sr tne rje, rd the s,..mant.c system (the neaning). The

reader ukes predictions and s'd:riples from these three systems to confirr. tre

yedictions. This same prricess !'es6lt in the e4ected response or a

Hscue.

c:"E 4, ,

cnc flear,ln,.; ,1;!;.,- others are cot, this -is tiie

i ..1!"; 1 ' ust other 1":;rmr,

Ir. .eadin;.

in .4 the cce"in,) siisterls is

;-.:r

ef*:_ient; irtegr,ated

in a ot

F,! elit'orate

rOr.

f

Fcp r_rff *-

; t

ind1. ; ,iency, and, thu.-., is 1

j,-:..Aos Hr. c .

7



OBJECTIVES

National Follow Through evaluation has fcLused or -_-vatidn of

Follow Through children and the extent to which differe:,ces ard

can be attributed to different models of the program. With this eveluat],:n

criterion and ir. accordance with tne language competency oal of the TEEM

program, the Foilow Through group and the Non-Follow Through group (uub-

sequently referred to as FT and NFT) were compared in accordance

following objectives:

1. To identify olfferenLei betwen the two groups of readers

may :be the result of tne tJpe uf instrucr_icn receiv.

2. Tc., identify si l H.les ueLween the two groups of readers wh:C,

are the result of a single reading process, carried on by each

child with varying degrees of proficiency.

In order to achieve the above objectives, the groups were compared

with regard to the frequency of their miscues, the acceptability of these

miscues within the context of the entire story, the degree to which each of

the cueing systems was used within each group, the quality of the retellings

produced by each group, and other criteria which will be discussed within

the body of this report.

LIMITATIONS

One limitation of this study is the lack of information about the

language backgrounds of the children in the study. Evidences of Black

dialect in the reading of Clack children were coded as dialect and were

given full syntactic and semantic acceptability. However, when the children

were not Black, this determination was not so readily made. The only re-

course was to search for the same features in their oral retellings. Where

there was no sJch evidenbe in the retelling, these features were not coded

as dialect and were generally not considered to be acceptable (see discussion,

pp. 12).

There were, however, very few instances in which Black dialect

features were found in non-Black readers with no substantiating evidence of

Black dialect influence in the oral retellinas. This is due to the fact

that children tend to e4Hbit r-ore of tneir own dialect in their spoken

language tnan n readln,j 1:11!1;ctl, in iress). In cldition, with the

of data oollect,:d Hi2a 4), !7.:e ilt.Lle difference,

ultimately. Nevertnele:;:., Htation of the study which could D;'

8
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avoided in future research by gathering as much information aPcut the nome

language as possible from school records and by taking larger samples of

oral language from the children who exhibit suspected divercent dialect

features in their reading.

A second limitation was the amount of time available for testing

the stories chosen for the study. As will be discussed (see p. 5 ), the

stories chosen did meet the established criteria, but they provided some

problems for the readers. However, the stories proved to be appropriate

in terms of -ficulty, as only one child's reading had to be eliminated

due to an insufficient number of miscues, and the retelling scores in this

study are corparable to those scored in the latest miscue 'research

(Goodman, in press; see p. 53 of this report).

VOLUME OF DATA

Miscue analysis generates a large volume of data which can be

analyzed separately and then combined in various ways to discover patterns

and correlations. Seventy-three children-were used in this study, and a

minimum of twenty-five miscues for each child was coded in each of seven

categories. (There are #wenty-one decisions to be made within the seven

categories.) This means that a minimuel of 12,775 separate bits of data

were analyzed. In addition, the retellings generate more information, and

there is a great deal of qualitative information available as well.

9



CHAPTER TWO

METHODOLOGY

SELECTION OF STORIES

Due to the fact that children at any given grade represent a wide

range of reading levels, stories were chosen which ranged from the prime(

through sixth grade so that each reader would be provided with a task whic'r

was as equivalent in difficulty as possible to that of every other reader'.

(See Appendix A for sources of stories used.) These stories were taken

frcm basal readers because they are presumably ranked according to read-

ability criteria, although such criteria do not provide for concept'load

or the'individual child's experience, which may enhance or interfere with

an understanding of the story.

All the stories used had to be of sufficient length to provide the

readers with a complete and plausible text and of sufficient difficulty

for the individual reader to generate at least twenty-five non-dialect

miscues. The stories also had to be unfamiliar to the child.

In addition, the following criteria were used in the selection of

stories:

1. Setting urban and contemporary.

2. Main characters - believable; representative of various socio-,

economic groups; female as well as male.

3. Interesting story line.

4. Some concept to be developed through the reading.

5. Predominantly standard dialect.

6. Theme which would generally be relevant to the children in the

study

7. Events which would generally be relevant to the children in the

study.

Table 1 presents the stories in relation to these criteria.

SELECTION OF SITE

Four Follow Through schools in Wichita, Kansas, were chosen for

this study. Of the 1.9 communities where the TEEM progr-am has been implemented,

Wichita provides the most credible experimental group, due to the fact that

the Follow Through children were pre-.elected five years ago dnd have been

followed closely ever s;nce. Children in four Non-Follow Through schools

were also available to eie ac the Comparison group.

-5-
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TABLE 1

SELECTED STORIES AND CRITERIA FOR SELECTION

7 -7---- 7--------

: z 4Cry ;

1 Nu(2"1 Level Title

1

Languac;E

Main

Settin[1, Cl'o,ractm Concept Davalcped

Primer

i

0ne, Tim, Three, Go! Stan6ard Urban,

Contemporary

Middle-class; Black

and white; male

How rumors spread

02 Grade 1 Presents Don't Walk

Away

Standard Urban,

Contemporary

Middle-class; Black;

female

Relation of story

title to plot

03 Grade 2 The Voice from the

Deep

Standard Urban,

Contemporary

Middle-class; Black

and white; male

Appropriateness of

labels on boxes

04 Grade 3 The Monster Standard

and

Colloquial

Urban,

Contemporary

Middle-class; Blac ;

male and female

The power of sugges-

tion

05

H.

Grade 4 The People 0owmtairs Standard Urban,

Contemporary

Middle-class; white;

male and female

Consideration for

neighbors

06 Grade 5 The Pest Standard

and

Colloquial

Eye dialect*

Urban.

Contemporary

Poor; Black; male Change of attitude

toward younger boy

07 Grade 6 Maria's Big Experiment Standard Urban,

Contemporary

Middle-class; Spanish

American; female

Maria's changing at-

titude about hersElf

*See page 12 for discussion of eye dialect.

12
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SETTING FOR TAPING

The srttings varied for the taping aLcording te the faeilities

available at the different schools. 1,2uallv. A small rGom or the sem.

library .. was available, but et times a room nal to be shared witn other

children. ;tis did not oe:e many problems. However, two tapes had to

be eliminatei f,r, the etude because of excessive background noise

The FT subjects participating ir th,; reading miscue analysi,:.

were third ;rade students eh,u had beer in the TLEM pro.,-r.em for tree er

more years. The other subject... mere chcsen feom the Non-Fol:e4 Thro%

schools. 76 subjects were chosen on the basis of intcrwal classroom

teacher ee;uation; Ard 3 need to balance the participants evenly accordirg

to seA. Each teacher was asked to rate ner students in the felowing

cate.;ories aceedieg to readirg atilitv: '.-Joerior, effective, aera..;;;e least

effective. The researcher t.er. made raed&m, choices of subjects from each

gre,up ard each e7assificat1on of rale and female.

MATCHI"6 CT S..2.,:CT1:, ANC STORICS

The readie; selecticn for each sebject was also determined by teacher

evaluation. Fcr exl-ple, if the teacher estimate rated the child as an

Average relJer, the child would begin realirg 'The People Downetairs,", a

fourth-grade story (see Irestructions to Researcher, Appendix 1). The final

eeadire; st Jitinately chosen fOr each youngster would vary from the

crigiral selectier, however, if the research found the initial story chosen

to Le too frustratin,:; or not challenling enough for the sub!eot. To obtain

adecuate datav each child mu:A generate at least 25 miscues (deviations from

the reading t*t ir te reading sarple. Table 2 shows the sample breakdown.

In additicr to estinatimg the children's reading leve/, the classroom

teachtes were asked ty t*e reSeIrC`e", do you use on 3 regular basis

for reading tett an'.! nateeials", and yok4 use an y. additional or supplementary

materials at t'y time during youe reidine, irstructionr Table 3 indicates

basic and sepplerertal m.eterials ard procederes listed by these teachers. 04

the flee FT teachers ,0°.) preeided irforraticm about their prvgran, only two

isted the L:,-;! Expeeience /ppeoach as part of their basic program, and

ore tea: imdicated that lan4,0age elPererce was supplemental to the Program_

Seiurds of Language was considered to be a supplement to the basic

:gran '-or two teachers amd was n listed at All by three teachers.

13



TALE 2

IND1VIL% rE;;K:D4N ON THE SELECTED STORIES

..---

..........

__....,,.....,..,...

............ ............,

Snrco nasal Level Follow Through N1n-Follow Throug'i_____

, , T, Tbre.t, "?! Around tho City (Bank Street

Series) tcMillan Co., NY

Primtr

_

0 girls
2 boys

T total

2 girls
9 boys

T total
, ,

_______________
, Pre:nt; ',',cr't '01,ilk

1 ,
Blue Dilly Dilly, Economy

Company, Oklahoma City

Grade 1 1 girl
1 boy

0 girls
1 boy

14- total2 total

icl frr Lbe Deep Far and Away, American Book,

New York

Grade 2 0 girls
1 boy

7 total

1 girl
3 boys

T total--
ro

..........._____
nr:

,,,

e ''-orst,.r ity Sidewalks ;Bank Street

Sen.ii) MacMillan Co., NY

Grade 3 4 girls
4 boys

T total

1 girl
1 boy

T total

..('' zeule :ownitairs Young America11, Lyons b

Carnahan, Chicago

Grade 4 5 girls
3 boys

T total

...,
3 girls
5 boys

T total

'4 *r'cst Basic Readirg.J, Lippencott,

New York

Grade 5 5 girls
5 boys

IT total

6 girls
4 boys

IF total

41's 312 Exoeritent

-

Galaxies, ughtonMifflin,
Boston

Grade 6 2 gills
3 boys

T total

6 girls
4 boys

ir total

1

1

17 girls
19 boys

7 191AL.

19 girls
18 boys

7 Tn.
,....

*Thrte e th.e 75 reading smles were not vsed it the study ote, bEause it artaired only 24 nisoas, and two betr,3e

tht ta;ts otf.r42 too difficult to understed bezse of backaroutd ftoisQ.

11 15



Schoot. 1

Teacher 1

Teacher 2

School 2

Teacher

Scllool 3

Teacher 1

TeacnPr 2

-9-

TABLE 3

PRO:EDURES uSED BY TEACHERS
riF CHILDREN IN THE STUDY

Fol10 vv Through Schools

Number oi THctc
ba Prcjra.- Supplemental in Each C

Pr,..;;racried materials 0

Language Experience
Sounds of Language

3y,a1 3

L;t,alt,ri Sojnds of Language
Programred materials

6

Easal PeJers

Lar-;,41ge tAcrrier,ce

Basal Readers

!School 4

Teacher Su.,:st/tJte teacher; 8
I no iror-atcr avail-
i

1

ale;

36 TOTAL

4,ch-Fo1low Through Schools

'School 5

Teacher

Easlc Prc;rir', Supplemental
Number of Subjects

in Each Class

!4aster 10

iSO'ool

Teach.r 1 Eas17 Rea.Crs 2ther Basal Readers 6

Te.31fr 7

"School 7

Toac'er

School E

Toacher Bas .,:her Basal Readers

Teacher 2 Books 2

16
37 TOTAL
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of the NFT teachers listed t.ne LanQua!,7e Experience Acprch or Sound-:

of Lanliage, but one teacher indicated that library boeks were consiec e:

supplemental to her program..

Thus, according to teacher reports, a minimum of eleven 1-:T

children were not ir,volved witi, language experience during this school

year, and a mihim- of eleven FT children tJ not read Sounds of Lan:1,

during this school year. At least three FT children had not been givn

of the recommended 1.,struction or ;T:aterials, and none of the FT teacher,'

indicated that independent reading or library books were a part of the

reading prociraH.

TRAINING OF RESEARCHER

The field researcher spent approximately 50 hours in training

for this assign7ent. This training consisted of becoming fawiliar with

procedures to te u.,,ed in collecting the data and In testing the storle,

tc be used as th f'lhai selections in the study. The field researcher

becare thorcunly falliar with the stories to be used. The guide

Questions for story retellings (Appendix C) were discussed, and the field

researcner listened to tapes of retellings done by an experienced

researcher. Students in the Tucson area were used by the researcher

(;r- practice data-gathering sessions foe approximately one week prior

to the collec.tion cf data at the Wichita site. These practice sessions

.re reco(ded cr evaluated ir reetings of the researchers.

Ea:h s...1D2.?ct told prior to the reading that no help would

be gi.e, 7,*e ercouraged to guess at unknown wcrds cr skip

ri child t!-.en read the entire selection unaided.

7eS

tte audiptabe recording was -ade of eaco child's

reaJ:r, tetc. ,, rid teese tapes were listered to by two reseavohers

ir:!e;:end,se The ,:isa;-eerents between the two -ark.p,d ccpies were then

sterei ,-cseaechers, and, if necessary, by a third listener

tn :7, for ex-a-pies of riscue rark7r,,.$).

to^ cc:led the first 25 non-dialect riseues

c:e fcr77 of the Readiro Miscue Incr

E 17-. 1:?7,1). The coding was checked by a

secorcl

17
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Three of tne exacJined in this st'Ay deal with the sentece

as a whole. They are:

1. syntactic

semantic acceptability

3. meaning change.

These categorie:; include cor,iectior,, and decisions are based on the sent,-;:ine

as it was left by the re;ler.

For exar;ple, the following sentence has four word-level ri;cue-,

which must be con,,idered toetner:

(Excerpt from tne ri:771. of "Ti,e Vci(.e fro 1 the Deep' by a NFT

A.,

4-(S,

Two

kv..

sets

',.....: / LAC) .-- -, - ,
_ -j.'c.,

Q4>--,---

wi-....t I. s

,Jf .k. irro'l'ller-is ran along the (slide.
k..,

----
This sentence was finally left as:

Two sits of rollers ran on

On the syntactic level, the sentence was judged to be acceptable.

On the semantic level it Was unacceptable, and there was a high degree of

meaning change.

The substitution of S":7 for ilt,?Lo, ro:Zer for rol:ers, L.,ht for

2,1-%, and for were then coded on the word level for correction,

graphic and sound similarity, and grammatical function.

The following categories were coded for each sentence read:

1. SyntactiL acceptability - whether the miscue or miscues resulted
in a senter,ce which was syntactically acceptable within the con-
text of the wricle Story.

2. Sef.-antic ac,.:eotability - whether the miscue or miscues resulted
in a sentence wrich was se7antically acceptable within the con-
teAt of the whole story.

3. Meaning change - whether the miscue or miscues resulted in
substantial, or no 7eaning change within the context of
the whole stor.

The correction cat:-.,r was c.oded for ,,Jich miscue produced:

Yes the 7-iiscue W3s c.7rrected.

Atandors c7,rr,=..t readeci prodced the expected iesponse and
o oharoed it.

4o the 77-s.lue wrs. r.ct corrected.

'nsuccessfu7 7%ade r'ore than one atteript out
able to correct the miscue.

18
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The followitig o were coded fcr t-tach 02:._-!eie1 sub-

stitution miscue:

1. Graphic sir.1;,:.-1::y - the degree to wnch tre
graphically to the (the word
the text).

2. Sound simIlarity - the deyree to which the miscue was imilar
in sound to the expected response.

3. Grammatical function whether the miscue had the saTe g,a;-
cal function as the expected response.

Dialect; Phonological dialect, such as a:::rtin' for ,--:zrrin2,

for and for were not considered miscuo%,

and were not coded.

As was mentioned ea,iier (p. 3), non-phonolo,gical Black dialect

features were ceded as dialct for the Black readers and any other

readers who exhibited :;,:ch features in their cral retellings. If there

was no evidence of tnese features in the oral language of the readers,

they were treated as nor-dialect miscues. For example, the substitution

of for would be coded as syntactically and semantically

acceptable, with no fleaning change. For other readers this substitution

would be ccnsidered a non-dialect miscue, which might or might not have

syntactic and semantic ac:ceptability, depending upon the context, unless

that reader also exhibited this substitution of the null form of the past

tense ending in the retelling of the story.

Some substitut rs occu,red so frequently arving all the children

that they were consic -ej di.alect, either as a teature of a working-class

dialect, a fu,-7- f tr , or a child-related dialect feature. Some

examples are and for

Eve_dial st3r1e.': 06 and 07 rnade use of repetition to

indicate that :.1s. upset. EY.a7ple: "S-Sorry I disturbed

you," Maria st,..-7erer', -ia's Big Experirent-. p. 56) Story 06 rade

use of a sii 1 e .Jiliect, which is ir,'ined di the :lutlior's

attempt to shc,,w caracter's dialect or i.liolect in wlting.

For ex3z-p1c-2, :,!.e the storv is ar Itii. arJ his

speech is re:: Exa-,p7e: 'You look-a okay to me,"

the old , T92) D7ffIl',erz feates

were not counted as d 7atte- of ta...t, the most comon

reading of thP abo. fcr the chiliren in this study was thc.

conte7p.orary eAprs 't ;.-OK to re. which would be syrtly

and semantically ,ti Orin right.
1 A



Names: Substitution miscues on names ACY--i' coded the first time

they occuried and igncred thereafter. They were given ''.411

semantic acceptability and were coded only to provide i:Aormation abot

degree of graphophonic similarity between the miscue and the name.

Multiple attem2ts: uttt:mpto (word-for-word

substitutions for words which occurred more than once in the story) we,c

coded only the first tire they appeared. They continued to be consi iered

when dealing with the syntactic and semantic acceptability of the sentence

in which they occurrr ) and the degree of reaning change which resulted.

Example: the word occurs twice in "The People Downstairs." One

reader substituted both times. The first occurrence of this

miscue was counted and coded tor graphic and sound similarity and grammatical

function, and the sentence in which it occurred was considered syntactically

acceptable but semanticallj nacceptable with a high degree of meaning change.

The second time the ill5cue ,;:curred, it was not coded but counted,and the

sentence in which it occurred vs considered syntactically acceptable but

semantically unacceptable with a high degree of meaning change.

When multiple attempts cn the same word occurred at one point in

the text, the first attempt was coded on the word level, and the last

attempt was considered on the sentence level. Example: One reader sub-

stituted then ucr:.n,..:n for The word ,:Jr: was coded on the word

level for graphic and soJnd similarity and gramratical function. The word

workman was considered when determining the syntactic and semantic accepta-

bility of the sentence and the degree of meaning cnange which resulted.

This procedure W3S introduced witn the short form of the RMI.

'.10MPUTER ANALYSIS

The coded risues weTe keypunched and fed Into a computer to

obtain individual statistics for each subject. This combined data was then

run through an SPSS Statistical Package for the Social Studies) program

for tests of statistiLal significance and correlations.
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CHAPTER THREE

IN-DEPTH ANALYSIS OF ONE STORY AND TWO READERS

A CLOSE LOOK AT ONE 'TOP.Y

One story, "The Pest" (06), seemed to be particAarly 1

in terms of the understan:ing the readers derived from it anri its f.e:tc:

bility, as determined by the way the readers handled the language.

Although the higher scores for this story are undoubtedly due in pirt to

the greater proficiency of the readers, they aee also judged to be the

effect of the story. rhi3 story was read by 20 readers, the largest

group in the study, and with a sample of that size ore would expert that

some of the readers wo'..:1:1 be less effeti've than others. In addition,

those readers judged to be most proficient were given story 07, 'Maria's

Big Experi:rent". When copared to the mean retelling scores obtained

by FT and NFT readers on story 07, the FrE-in retelling score of both FT

and NFT readers for story 05 is significantly higher, by a difference

of 19.78 points.

In a comparison with the mean retelling scores for all the readers,

both FT and NFT, readin,j all the stories except 06, the mean retelling,

score of story 06 is still sIgnificantly higher, with a difference of

13.55 points.

Cf the se.er in the study, story CE. which was ta'Ken from

a fifth grade tasa acar, ranks fifth ir nuf-her of .,ords per sentence,

with an average of :inoe readability forr;u1.a; oftn use the average

nu7--ber of words pbe sc.ntee as ore criterion fc- riPtining the difficulty

of the material, t s interesting that story CE also had s'gnificancly

higher scores than ses ul, LI, 03, and 04 in tre tcgorles of syntactic

acceptability ar..7.! ro :-eaninq change. These stor7es all average

fewer words per sentenoe than story 05. The .,,t.ries which hae nigher

averages of words oer sertebe, stories 05 aro e

lower scres in an.I nr.ir and ro 7,oaning change,

dre

the nu7ber o 0!".7.; c!oes not of Ql.T. a 7..c,sd

of the difftoulf
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When the SCCte OT all the reader,; except th--0

who read 06) are com,tir,e7: and '=pared w7th the scores of t '

readers of story L%.,, the cores of story 06 indccire prClcient

reading on almost ef.,/ 'ariable, although not all are statistically

significant.

One statisticAly significant scr:re is the lower number

per hundred words (MPHW) produced the readers of story 06 -- as

opposed to 9.1 for the other stories. This figure alone is not particAM-1.

meaningful (see discussion, 21). However, these readers also

a higher percentage of insertions (p ..01.) than the other readers. Since

insertions are often the result ot the reader's producing a different but

equally acceptable surface structure, they can provide another indication

of the effective processih,, of language. The following are examples of

optional surface structe:. pioduced by insertions:

Excerpt from the reddinci of 'The Pest" by a NET reader:

"WheredlOcu Hectc, ?"

Excerpt from the reading of "The Pest" by a FT reader:

"Oh, sure, Hector newttthe kid was lonely, what with his
mother away working all'day."

The readers of 06 also scored significantly higher with

regard to the substitution of words with different grammatical functions

(p <.004), while the readers of all the other stories scored significantly

higher with re'jird to wurds with P,te satrie grammatical function ip < .02).

This fact in itself does not indicate that story 06 was more readable.

However, the group wno rad story 05 also had a slightly higher score in

syntactic: acceptability. which indicates that their substitutions of words

with different gra:Imutical function were, for the mpst part, either

acceptable o! correctc_c. Lrther evidence of the mote effective processing

of syntactic infornio:r by t!-.e yroJp reading story 05 is offered ty their

significantly lower percentage of substitutions of questionable grammatical

function (p < .C3; Qestior.a:-.1e (,r6717atical furction is a category used

when the reseirct.er r L'eTision as to the syntactic structure the

reader is tr,,.ir7i tr the st.stitutich twn

functions, t t IS 1 ,;,::".3731t:i.:7: which, due tu th.- fact tnat toe

structore is never c,i-cletec. an exaple follows:

2 2
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Excerpt from the reading of "The Peopi,Downstairr," by a NFT reader:

$ne iqh h r6e.e;),\,.,e kE
"It would be only neighborly sincel4e've herd ne's in bed."

(The function of uvc could be that of a noun or a verb. Since ther
is no clear grammatical structure, the function of 7...=e is coded as
questionable.)

The higher syntactical acceptability score, the lower perceltage of

substitutions with questionable grammatical function, and the smaller nuver

of MPHW produce a pattern which suggests that the story had highly pre-

dictable language for these readers.

The pattern which emerges from the readers of story 06, as indicated

by the higher semantic acceptability scores, retelling scores and percentage

of miscues for which there was little or no meaning change, suggests that

the story resulted in a high degree of comprehension for the readers.

It is not altogether clear why the readers of story 06 demonstrated

more effective reading strategies or produced higher retelling scores.

Perhaps it is due in part to the urban, contemporary setting which makes

the story relevant, or the colloquial nature of the language, which makes

it more predictable. Perhaps it is due to the fact that it presents a

situation with which children can easily identify -- that of a younger boy

who is considered a pest by an older boy. Children often experience the

burden of responsibility for a younger brother or sister, or are in the

position of being considered a pest by a much-admired older child.

Without question, the redundancy provided in the story made it

more understandable (as will be discussed in detail later in this report).

And the plot is complex enough so that the children had a great deal to

think about and retell.

The emotions the story tou,:hed in the readers and their

reactions to the feelinjs of the characters were expressed well by one

reader:

Excerpt frcm the retelling of 'The Pest" by a NFT reader:

Researcher: Tell me more about how he felt about his mom.

Subject: He cared about her. He cared about her 'caus he

loved her. He didr't want nothing to happen to her.

Subject: ':aIse I would do the sane thing he did if anybody
trlpped mi mother and she's be in hospital.

There are, .Jndbtly, th.r critributing factors in addition to

those mentibr.ed here, and sJJ1 a phenc:renon deserves further investigation.
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If the factors which make this story more readable and relevant for these

children can be identified, the result could be better reading materials for

all children.

A CLOSE LOOK AT THE STRATEGIES OF TWO READERS

One of the usual criteria for determining the proficiency of

readers is the grade level at which they are readiny. It is usually

assumed that a child reading below grade level is a poor reader. It k fst

be understood, however, that because of the prior knowledge necessary for

reading any materials, the reader may be able to read some material at

a much higher level than other materials, and that the grade level alone

gives no information about the strategies used by a particular reader or

the effectiveness of those strategies.

Readers can be several levels below the expected level for their

grade and yet be using ufnv.: atr=tegies (those which result in

semantfcally acceptable renderings of the text). If encouraged, these

strategies will result in rapid growth in their ability to handle more

and more difficult materials, providing that the readers' prior knowledge

and background are equivalent to the task.

A second criterion usually related to reading proficiency is the

number of errors which a reader makes. However, reading tests do not

look at these "errors" in terms of their acceptability within the story

and whether or not they are corrected. The number of errors alone gives

no information about the readers' strategies.

Examples of the use of effective and ineffective strategies as

determined by a depth study using miscue analysis are provided by a FT

reader (002) reading story 07 from a sixth grade basal, and a NFT reader

(150), reading story 02 from a first grade basal. Both readers are boys,

aged nine years, four months at the time the reading sample was taken.

The teacher of FT002 rated him as an average reader, while NFT150 was

rated as one of the least effective readers. Table 4 indicates some

of the percentages assigned to the reading of each boy.

In terms of (the percentage of sentences

which were grammatically acceptable or corrected), both readers are high,

002 scoring above and 150 sccrinl slightly below the population medn of

82.79. Both readers also have a high percentage of miscues which have the

same grammatical function as the expected response (ER). The following are

examples of sentences ,4hich are syntactically acceptable and which retain

the grammatical furt f the ER: 2 4
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TABLE 4

SOME PERCENTAGES SCORED BY TWO READERS

Criterion F1002 NFT150

Syntactically Acceptable Sentences 97.62 80 00

Same Grammatical Function 66.67 64.71

Semantically Acceptable Sentences 91.67 63.33

Little or NO Meaning Change 96.43 76.67

Corrected 40.00 24.14

Unsuccessful Correction 0 13.79

Residual Score 8.33 36.67

Non-Words 20.00

Non-Words, Corrected 40.00

High Graphic Similarity of Non-Words 100.00

High Sound Similarity of Non-Words 100.00

High Graphic Similarity of All Miscues 80.95 80.00

High Sound Similarity of All Miscues 76.19
(Some-

35.00)

MPHW 2.78 12.95

Retelling Score 54 37

2 5
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Excerpt from the reading of "Presents Don't Walk Away" by 150:

[-Olaf w.c..s I

"What is it?" asked Mr. Bell.

Excerpt from the reading of "Maria's Big Experiment" by 002:

tr,D6Lied
Maria's heart throbbed.

Although 002 has produced a nonword, he has retained the verb inflection,

so it can be considered a verb.

Semant.ia (the percentage of sentences which were

acceptable in terms of meaning or corrected) is also high for both readers,

but lower than syntactic acceptability. This will always be true because

readers often produce sentences which are syntactically acceptable but

semantically unacceptable (as in the above example). No sentences in

this study were coded as semantically acceptable but syntactically

unacceptable due to the restriction in the coding system which is based

on the view that semantic acceptability is dependent upon syntactic

acceptability.

This restriction does not apply to the meaning change category,

however, and the percentages of miscues which resulted in minimal or no

meaning change almost equal syntactic acceptability for both readers.

Examples of semantically acceptable sentences before correction follow:

Reader 150:

exils
Mr. Bell came up the walk on his way to work.

Reader 002:
es. per! rv, e..ts

This was the idea she needed to make her experiment more exciting!

With miscues like these, it would be inefficient for the reader to

correct. The meaning of the sentences has not been significantly altered.

st:res are characterized by unnecessary perseveration.

The correction percentage, therefore, must be examined in connection with

the residua:. which is the percentage of sentences which were

semantically unacceptable and not corrected. Effect.z:ve readers make use

of the correction strategy, but affint readers correct only when their

miscues lose or significantly alter the meaning of the sentence.

The residual suore indicates that thc ucues of 002 were unaccept-

able and not corrected only a small percentage of the time. Combined

with the correction percentage, it indicates that this reader produced

many sentences which were s,emantically acceptable without having to be

corrected. An eAdri.ple of this reader's effective use :J correction follows:
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Re.,=.der Or7:

:7" three 7

as f'.D077.

4ne reader proced t4:; f;':-!.74 which ,,ic_Ad h -ade the sentencr_

syntactically anc se _racceptacle, hac tre, nct teen corrected.

He also prod...ced a part of a o:rg, tre': :Or e.::-E-%1 his

prediction.

Reader hi,-e- Yec-t-e: trat ne s

nave corrected -,cr .=. chte, in:ee:, his csrhecticn

He also nas a 7ccerat- cfc,ca',--- of cr.s.,ccessf..41 c.o.-rec.:Idris, Indicating

that he kilen SC t,t .4as ',nable to :rare serse or tne

sentence as ,J1e:

ReaCer

C. 4-.74*Cf 7...

Pat,V'GJght
-

The sentPnce wal le'

"?y preL,eht Pat ther:.

Tne reaoer r -Leer ineft'ective tt a:so inef,=ic7ent in

the at>oie eAa-t: has r.ot helped hi- to get reaning from

the sentence, ar,1 e -a. a 7reat ,Jn:Ilerstanding of

'VIE story Li .=t-r;.., tre ot this inetre_ti i..rategy rather than

t,

For vhlie reader 150

p'c'.1ed with tnac the

nonword,,, 4 Jrav1C

ordinr i ::.:n on gra,ic

inforrr r.,.:.,rJna:c..r1 of

hir f fCre.,r1r,

In .1.-Jr.:1t.or, -_,.
.

, :.: -...,,..--i .-- , .....,...t-t,t'or, tL..- ..ords

odunr.. .,,,r, -,.-,:,,. - :.,..: t.---,..":.)re,

he rl,::: ni, ...,,, ,- ,
. .

!

:

d r .

rrp
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Tne correct p-oation or -1sprur:une.on of a wo(d is in

itself not a :r..c":..-t'or. of w'net'-er tna: Of Jr^;---ctood

For examole, 002 pect a nor-.word for the unaided

retelling he said, 2r. :'L,; interr....pted in and r-aid that an idPa car

come from arywrere, 7:': l'e u-y i:'s the way it c7:r:es out

is the way it reH Tne (ecl:er''S JFe of for

is perlaps not tre -.17 :he -,:ort i ns c.r..text, Out

snows trat he nad a ;DT tne concept, e.er thouc.,:h he

could rot prono7-.ce 're

Tris tre ne crct..;ced for

pronouncing It w3c asked after tne retelling

to find ..r.y o-oerstar.d tn the story, ne was obviously

looking for -re re wao sometrir7i looked like corta

'gross or c,:o. 7,,,o reader rezed :rat he c'dn't

understand tne corr:t it to .te proper

pronunciattn, r.=L

:n; of for which

re F..StIt'..ite,.: ; r.ot ds :re word was

only tr.-1et-1j ao -ycw7rig trinc,c in chenica:s rather

than In sonl,' :ni tr'err: -Ir;ef jijes in tre rest of tne story as

to the underf.tandin of tnat concept waS

not nerescari for ot tne it is rot partic.ularly

important tt tre f rut tne oon,..ept. 1:7.portant

arP ' ,3,11 ,i(jain grod authors

when sucn concpt:.

both

100

tre ,...riersterdimj of the story.

Tr,e per:.ertz. . ard sillarities a-e hi9h for

012 trio car eiHained pr77.arily by the

1 tr70; rof.,Jrds fe prod...iced, This is

not of gra.'e e,! rad no ot!-,er oir syste71 to

draw fru.' .,_ we'e his corcept',.:.11

backgr,-,d and !L- ,vlieJ in the

story. :r of no help,

and r:e .t

funrt'.or ao ,

for tre r . ro:iwJr_io was

corretei,
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ExamplP =ro-

67
.-r

Ever../pre

;

,A

uci,. I

az-3r= -.er over

a t:. .r,n the healthy plant

,=- ttle

This is an eAtra, and the reader first

encountered difi-_y 1: wr=n he br;:tPd that was Th

in the indes.: c tece..;se this gramratical

pattern sF-rved hiT ,n !-,,-ached could have

been part of a tr.at point. The problem with ingenuir-

rust have -as'e 1:1, rr.attPrh he had anticipated for

the sentence ear to 'ealize that the construction

hP anticipated r=1.r. :..::f'=112C:j At ?Past, orP can sav tri,,t he never

outwardly .:Orr=2 ; tne pcssibility that a

reader has rohrd s...bstitutior for

is left witr fl t,::..nnct Le cons dered a However,

an adverb cc-J]ci *;*

reader may or. rla,2

Cr:risd.=-.r this possibility (which the

EvrycLe r*.r eAT,eriref,t, exclaimed over Maria's

Beyond tr.at vc,t 1ut tr,is is a mplex

pattern to

ine c te ,H,,,r_Jes of reader 150

are --,t thf: t-,r.e The

examples ta.pn ; cli hIg'i in

graphic

Another

show tr:Jt tni,

Reader

.-)-

2 9

".1*.. 1 effeotLe.

H t,:15 reader will
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In this example the reader atandons the correct ;,.ort in favor of one

which he believ.et tc te Tone smilar in graphics ant sound He has

focused too narrowly on the pr-1nt and has abandoned meaning. The reader

is making use of his grammatical sense, however, as diei is a verb which

would more frequently end a sentence than the verb :.7:7f7. One must

always consider the familiarty of the language to the verticular child

when making i.:drits * t reading.

The number cf. .hion each reader produced per hundred words

of text 11PHW) is dell:De]i u t the end or thic discussion of the

reading. It is o e oy now the point has been made: I: a not

-"he t.);117.2h 1;Z

i7pGr: of gv 1."&-,22ev. It happens

to be true that protict (eeders do not generally make a great many

miscues, but this is nJ: se proficient readers look carefully at

every word; it is oeoaJse tre: are better predictors of what the author

is going to say neAt. Te r3-,..e understood what the author klas said,

and they are pr=etIctin:j ..nat to (I.:me.

It is possi'Lle f"er a reader to make a large number of miscues

and have a tPtter un:Jerstd77-:j of the material than a reader who has

made fewer r.iscues. F,r FT reader 033 has a MPHW score of 5.98,

which is considerably lc.wer thr VT 150's score of 12.95, and yet she

has a retPllirg score of- 3, s compaed to 150s score of 37.

Reader ; otnsIde-ed to be a more proficient (effective and

efficient -- 1;73 ) der than 150, not simply because he

produced fceier he rezd the sixth grade story, but

because of his ;,aroate,..e of se:antically and syntactically acceptable

miscues wrin, 'Or '-esulted in little or no meaning change,

and because he f, retll ri greater percentage of the surface

information or th.,, stofy in11:ated by the retelling scores), and

volunteertd a ersor.,:; the story.

Reader 1Y roficieflt, hut he is us1nc4 some effective

strategies. H.!, oroiuted d high percentane of syntactically and

semantically au:.cer__ILy ,with a high pe:-centage of sentences

with minima] or n 1though he produced no nonwords, his

residual sr..o'e is r,ijr, ._tior, score is low, a:id he needs to make

more effertire ction strategy. His retelling

3 0
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score indicates that he TS starting to become effective in this area,

but he did not retell, or did not choose to contribute, as much of the

surface information as did most of tne other readers in this study.

However, he did pruduce a plot statement, which indicates that he was

able to pull together the ideas of the story, and two misconceptions,

which provide evidence of his interaction with the story.

This in-depth description of two readers not only provides informa-

tion about them as individuals but also contributes insights into the

reading process and how it works for all readers:

All readers produce miscues because all readers, to varying

degrees, make predictions about what will come next in the

text on the basis of the syntactic and semantic knowledge they

possess. They then seek to confirm these predictions by

sampling from the three cueing systems. The pro-

ficient reader corrects those miscues which do not fit the

structure of the sentence or the meaning that has been

predicted. When miscues occur which do not interfere with

meaning, the reader often continues reading without realizing

that a miscue has occurred (Goodman, in press) as in the examples

on p. 19.

With this view of reading in mind, the reader of this report now

possesses SC7r2 r",; the conceptual background necessary to interact with

the inforcation presented in the next chapter.

3 1



CHAPTER FOUR

RESULTS: MISCUE DATA - GROUP ANALYSIS

The primary objectives of this study, as stated on p. 3, are to

identify the similarities between the Follow Through and Non-Follow

Through groups and the differences between the groups which may be tne

result of instruction. The oral reading miscues of the FT and NFT

readers were coded and subjected to statistical analysis to determine

what these differences and similarities might be.

This chapter will begin with the identification of differences,

followed by a discussion of the similarities.

SIGNIFICANT DIFFERENCES

Correction Strategies

When the scores of all the FT readers for all the stories are

combined and compared to the combined scores of all the NFT readers for

all the stories, statistically significant differences become evident

only in the correction strategies used by the two groups (see Figure 1).

The FT group has a smaller percentage of unsuccessful corrections

than the NFT group fp <.018). The FT group also has a larger percentage

of miscues which were not corrected (p .017). Since the percentages of

syntactic and semantic acceptability scored by the two groups are about

equal, neither group appears to have demonstrated a significantly more

effective strategy than the othel--.

However, with regard to the efficiency of their strategies, there

is a slight difference. The NFT readers exhibit a more pronounced

tendency to perseverate, as exemplified by their multiple attempts at one

point in the text. One example of this perseveration on the part of a NFT

reader appears on p. 20; another example of perseveration follows:

Excerpt from the reading of "The Monster" by a FT reader:

q, bC. sdiy
(, be

t
1, 0 § r
3 0-
2 11...t
/ '4 Lk

silly, shf:
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A hand count was made of the number of readers who made more

two attempts at one point in the text, two attempts being a miscue ar

correction, a repetition of the expected response, or two uns!;ccessful

attempts -- strategies which were not considered to be .inefficient. The

number of attempts made by these readers was also counted. Some of the

readers in this study made as many as nine attempts at a single word. Of

the 36 FT readers, 697: had no multiple attempts, while 59 of the 37 wiT

readers had no multiple att.1pts. The average number of multiple attempts

for the FT readers was 3.17, and the average number for the NFT reader-

was 3.41.

Readers who spend a great deal of time trying to correct a word

or phrase are not using efficient strategies. If they have derived no

meaning from the passage after two attempts, they should continue reading

and expect that the text will provide more clues to the meaning if that

concept is important to the story (Smith, 1975). For example, in

"The Pest," one concept which is important to the story is that of a cellar.

The redundancy with regard to that concept enabled most readers to under-

stand it. The author tells the reader through the context of the story

that the cellar is something that is full of junk and must be cleand out,

that a door and narrow, steep stairs lead down to it, and that it has a

ceiling and a floor. In addition to this information, the author also

refers to the cellar as a basement.

The following excerpts from the reading and retelling of a NFT

reader serve as a good example of how a concept is developed through the

story:

Sent. 33: It wasn't much of a job -- just cleaning out a
Cicc.re

cellar.
r-

Sent. 44: The old man opened the door to the cellar.

Sent. 48 Thatoellar was an awful sight .

Sent. 53: It some,.ies seemed to Hector that the -lore trash he took

t1,2 wItihg *or ne got hac to the

cellar.

(The recIder -Ade NO miscues.)

3 1
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Excerpt from the retelling of the same reader:

Subject: And then when he was cleaning the basement stairs
something bit him on the leg, and he said, 'Maype
it's a rat! '

Researcher: And you know what a cellar is, don't you?

Subject: It's something like a basement.

The above reader has used both effective and efficient strategies for

obtaining meaning.

The significantly larger percentage of uncorrected, miscues, the

significantly smaller percentage of unsuccessful attempts, and the slightly

smaller percentage of perseveration for the FT group, combined with the

equivalent semantic acceptability percentages for both groups, indicate that

FT readers are using the strategy of guessing at unknown words and then

continuing to read, which is an efficient strategy, to a greater extent

than the NFT readers. This strategy reflects reading instruction which

does not focus onprecise reading as its goal.

Significant Differences: Breakdown by Stories

The FT and NFT groups were also divided into various sub-groups

to discover specifically where the differences could be found.

Stories 01, 02, and 03. Each story was analyzed separately for

a comparison of the FT and NFT groups, with the exception of stories 01,

02, and 03. Because of the small numbers of readers for these stories,

the scores were combined tocreate an N of five FT and seven NFT readers.

Comparison of the two groups reading these three stories revealed no

significant differences between them.

Story 04. Analysis of story 04 reveals a significantly higher

percentage of high graphic (p(C.047) and sound similarity (p <.046) n the

reading of the NFT group. This difference can be attributed partly to a

larger percentage of dialect on the part of the NFT readers. While both

the readers in the NFT group exhibited divergent dialect features, only

two of the eight FT readers exhibited divergent dialect features. Dialect

substitution miscues will always be high in graphic and sound similarity,

as demonstrated by the following example of dialect miscues from the

reading of the two NFT readers:

AnorN5ier

monsters noises

3 5

you.4)
"But you're wrong."
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With the exclusion of dialect miscues, over half the lisoues with high

graphic and sound similarity produced by these I;FT readers were semantically

unacceptable before correction. Some were corrected and some were lefi

unacceptable.

Excerpt from the reading of "The Monster" by two NFT readers:
-

Out
A "1 bet you think 1 sleep in this house at night."

"I go around locking in windows andiscaringloecple."

High graphic and sound imilarities are coded if the miscue resembles the

ER in at least two parts_ For example, s3ring resembles scaring both

graphically and phonically at the beginning and at the end of the word.

The substitution of scrai:ing for scaring persisted for this

reader through the whole story, and her confusion was apparent in the

retelling when she used the two terms interchangeably:

Subject: He didn't want her to watch no monster shows. And he
scared her on the telephone. And she didn't want to
watch what he watched. And he scraped her. He scared
her at school. He scared her at the window. He came
in the house. He scraped her.

Some words which had little or no graphic or sound similarity to

the ER were semantically acceptable for these two NFT readers, as in the

following example:

So Bill thought of a way to make his younger sister stop

(-
k r

I. IGO 14. ,ek. eY1C. 5

liking monster

The substitution of for .:;c is a high quality miscue (semantically

acceptable), even though it tears only slight graphic and sound resemblance

to the ER.

s.ck

"You're crazy!"

Although it has little rjraphic or sound similarity to the ER, the substitu-

tion of is a good mscue in this context.

Graphic ard sourA sinilarity scores alc:ne do not provide a clear

picture of what the reader is doing. High graphic and sound similarity may

be the result of the readers' use uf their own dialect, whick, is an indica-

tion that they are getting meaning from their reading, or it can mean that

they are producing nonword') and ether semantically unacceptable miscues.

3 6
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Story 05. The only significant differences between the groups for

story 05 are in graphic similarity. The FT group has a significantly higher

percentage of miscues which have high graphic similarity (p4C.043), and tne

NFT group has a significantly higher percentage of miscues with some graphic

similarity (p4;.043). Again, the high graphic similarity is partly attrib-

utable to dialect. None ,of the NFT readers for this story demonstrated

evidence of divergent dialect influence in their reading, while three

the FT readers exhibited divergent dialect influence.

Another reason for the larger percentage of high graphic similarit

for the FT readers is that there are many names in this story, for which

the FT readers substituted miscues with high graphic similarity more often

than did the NFT group. Unfamiliar names are often difficult to pronounce,

and the reader's best strategy is to decide on a name which graphically

resembles the one in the story and use it consistently. Following are

examples of this strategy taken from the reading of the FT group:

Observed Response: Joanny Shena Franklins George

Expected Response: Joey Sherrill Flannigans Georgie

Excluding dialect miscues and names, over half the miscues of the

FT readers with high graphic similarity were unacceptable before correction.

And, as with the NET readers of story 04, not all were corrected. Once

again, however, the groups were similar with regard to semantic and syntactic

acceptability.

Most miscues have at least some graphic similarity to the ER, and

both groups for storv 05 have small percentages in the category of no

graphic similarity. Since the FT group has the largest percentage of high

graphic similarity, and all the miscues are predominantly in the "high"

or "some" categories, it is then to be expected that the NFT group would

have the significantly higher percentage of miscues with some graphic

similarity.

Story 06. In snry 06 the NFT group has a higher percentage of

corrected nonwords than does the FT group (p<-005). Nonwords are generally

judged to be unaccepable, as they have no meaning, However, readers have

only two alternatives when encountering words for which they have no

experiential background: they can omit the word or substitute a nonwcv.d.

The substitution of a nonword which retains the grammatical function of the

ER is preferable to an 6mlssion of the word, because the nonword serves as

a place-holder 3nd keep,,, the gramatical structure intact so that the

rest of the sentence c3r t)e understood.

37
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The FT group produced fewer nonwords -- 21 as compared to the 32

nonwords produced by the NFT group. Every reader in both groups produc,:d

at least one nonword. Eight of the NFT readers corrected at least one

nonword; none of the FT readers corrected any nonwords. Examples of

nonwords ($) follow:

Excerpt from the reading of "The Pest" by a NFT reader:

G3e,
. t..

"But Mom didn't hold a grudge.

Excerpt from the reading of "The Pest" by a FT reader:

(c,

"And all because some idiot had left a skate on the apartment

house stairs."

Each group scored about the same percentage of unsuccessful correc-

tions of nonwords, and only one reader (NFT) abandoned the ER to substitute

a nonword.

If the corrected nonwords of the NET group are subtracted from

their total of 32 nonwords, it can be seen that the two groups (with the

same number of readers) produced the same number of nonwords which were

not successfully corrected. The semantic acceptability percentages show

no significant differences between the groups.

The word idiot in this story produced the largest number of nonwords.

Eight NFT and four FT readers substituted a nonword for idiot. The word

was omitted by one NFT reader and two FT readers. In addition, three FT

readers substituted real words. These substitutions are shown below:

Observed Responses: (adult, idiots, knothead;
Y

Expected Response: And all because some idiot had left a skate on

the apartment house stairs.

Story 07. The NFT group hds a significantly higher percentage of

omissions in this story (p <.038). The following table (Table 5) shows

the breakdown of the omissions for the groups:

38
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TABLE 5

OMISSIONS OF FT AND NFT GROUPS - STORY 07

FT NFT

Semantically Acceptable/Not Corrected 50% 35%

Not Semantically Acceptable/Not Corrected *16.67% 32%

Semantically Acceptable/Corrected *16.67% 15%

Not Semantically Acceptable/Corrected *16.67% 15%

Omission of Whole Line 0 * 3%

*Only one case

As can be seen in Table 5, the highest percentage of omissions

occurred in the category of semantically acceptable and not corrected for

both groups. This percentage gives an indication of the efficiency of

the reading. Miscues which are semantically acceptable, as in the

following examples, should not be corrected:

Excerpt from the reading of "Maria's Big Experiment" by a NFT reader:

"Mariatithheld one of these elements from each of the

other plants."

Excerpt from the reading of "Maria's Big Experiment" by a FT reader:

"Have you ever thought what would happen to a plant if you

withheld sun from just a few of the buds?"

The second highest category for the NFT group was the percentage

of omissions which were not semantically acceptable and not corrected.

This percentage gives an indication of the effectiveness of the reading.

Only 15% of the semantically unacceptable omission miscues of the NFT

group were corrected. An example follows:

Excerpt from the reading of a NFT reader:

to come along, Maria?"

This miscue results in a syntactically unacceptable sentence and, therefore,

a semantically unacceptable one.

One of the NFT reader's omissions was the omission of a whole line.

This phenomenon will be discussed later in the report.

Two-thirds of the omissions of the NFT group were not success-

fully corrected. Of these, about half were semantically unacceptable

and should have been (_or7-ected. ;hese children seemed to prefer to omit

3 9
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words rather than make guesses, and this results from a too-careful

focus on letter-sound relationships (Biemiller, 1970).

Significant Differences: Breakdown by Sex

Girls. No significant differences emerge with regard to the

reading of the FT girls for all stories as compared to the reading of

all stories by the NFT girls.

Boys,. Comparison of the FT boys with the NFT boys for all stories

reveals only one significant difference: the FT boys have a higher per-

centage of uncorrected miscues (p<:,03) than the NFT boys. Because there

are no significant differences between the groups in syntactic or semantic

acceptability, the correction strategy of the FT group again appears to

have been as effective as that of the NFT group and more efficient (see

prior discussion, p. 27).

Significant Differences: Breakdown by Teacher Estimate

Prior to choosing the children for the study, the researcher

asked the teachers to list their most effective readers and their least

effective readrYs. Those children not listed were considered to be in

the average range. From the list of most effective readers, teachers

were then asked to indicate which children they would consider to be

superior. None of the FT teachers rated any of their children as superior

readers.

Equal numbers of boys and girls were then randomly chosen from

each of the categories of teacher estimates in FT and NFT classrooms.

These teacher estimates were used as a means of determining the story

which each child would read. However, the researcher sometimes had to

move the children to a higher-level snry if they did not make at least 25

miscues, or back to a lower-level story if they were overly frustrated--

by the material.

For this study a comparison was made between the FT and NFT readers

in each category of teacher estimates.

Category 1: Least Effective Readers. No significant differences

exist between the FT and NFT readers who were classified as least effective

by teacher estimate.

Category 2: Averalf, Readers. One significant difference exists

between FT and NFT readers classified ds average: the NFT readers produced

a higher percentage of unsuccessfui corrections (p <.009) than the FT readers,

4 0
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astnpl. from the reading of "The Pest" by a FT reader:

thert ;'s
"No one left the skate frieeiq on purpose."

The resulting sentence is neither syntactically nor semantically acceptable.

The reader read the two clauses without any terminal intonation between

them.

The FT group produced an average of 1.82 complex whcues per

reader, while the NFT group produced an average of-1.35. The difference

is ftot- statistically significant. Both groups produced about half

semantically-acceptable and half semantically-unacceptable complex miscues.

Thus, both groups produced a high percentage of sentences which

were syntactically and semantically acceptable within the structure of the

story, and both groups showed evidence of processing language beycnd the

word level.

Minimal or No Meaning Change

For both groups approximately three-fourths of their miscues

resulted in either minimal or no meaning change, or were corrected.

The meaning change category is not tied to the syntactic and

semantic acceptability categories. That is, it is possible for a sentence

to be syntactically and semantically unacceptable and yet have minimal

meaning change. The following sentences are syntactically and semantically

unacceptable (semantically unacceptable because they cannot be ctherwise

if they are syntactically unacceptable), but have minimal meaning change:

Excerpt from the reading of "Maria's Big Experiment" by a FT reader:

"Diane's 'plants were flourishing in wire baskets on a lorg g;ass table."

Excerpt from the reading of "The People Downstairs" by a FT reader:

"The sun was bright on the roof,(a they had a good time."

The category of miniral or no meaning change is higher than semantic

acceptability for both groups and indicates that there was only a small

percentage of meaning loss for these readers.

Dialect

The percentages of dialect miscues for both groups were figured

only for the readers who exhibited divergent dialect features in tneir

reading. As car be seen in Table 6, there is very little difference

between the groups with respect tc dialect.

4 6
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For children with divergent dialEct features in tneir speech, the

appearance of such features in their reading is Evidence that the child!eo

are making sense of what they read old are generating their own swifr-ILe.

structure, which has the same deep structure as the standard language

(Goodman and Bubc, 1973). Therefore, it should be regarded as evidence

of strength when these children's reading contains dialect features

evident in their oral language. Teachers who try to change the rhildrcn's

dialect during reading instruction are blocking the way for the childre6

to receive meaning from what they read.

Correction. One inaication of self-consciousness about dia1 ec. in

reading is the correction of the dialect. A hand count was made of the

number of times the children with divergent dialect features in their

speech and reading actually corrected their own dialect. Example: 00-11
called

In the FT group fourteen child( had divergent dialect features

in their speech and their reading. S. t these children (43%) corrected

their dialect at least once. The average number of corrections for these

children was 1.67 corrections per child.

In the NFT group, nine children had divergent dialect features

in their speech and reading. Five of these children (56%) corrected

their dialect at least once. The average number of ccrrections for

these children was 1.00 corrections per child.

Supercorrect Dialect. A phenomenon closely related to the correction

of dialect is the production of 434,;;*.o2...rr2:. ..if;:-n. This term refers

to the miscue which has a double inflection at the end. Example: vicdke(4e(41)
walked

This type of miscue has the same cause as the correction of dialect: the

children have been rade to feel uncomfortable about the dialect features

they produce in reading. In order to make sure that they have included

the standard ending, th,:si add a second

Of the fourteen FT children with divergent dialects, four (29;.)

produced suercorrect versions, with an averaae of 1 5 oLcurrerc...:, oer child.

Of the nine NFT children with divergent dialects, only two (22)

prod-,:t1J sJper,.Dree,:t ,c,,crs, ',1!..r in 3.ilrije uf 1.5 c,ccJrrences child.

These figi!ves he 1er.ri +j 7f Loctined with the fiaure for

correction of di3lect tc ,:erentage of the e)-.ildrer in

each iro..;) st-Twel Jf_her of interference from instrjction.

4 7
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Of the 14 FT children with divergent dialects, 64; produced one

or both types of dialect miscues. Of the nine tJ:T

produced one or )th types. The FT children averaged 1 78 inisue-, ut

these two types, and the NFT children had an average of 1.14.

While the FT group produced more dialect-corrected and super-

correct miscues per reader than the NFT group, a slightly larger per-

centage of the NFT group actually showed evidence of dialect interference.

Both groups provide information about attitudes toward dialect which

may have been the negative result of instruction. The question of

whether a child's dialect should or should not be changed is not the

issue here. The point is 'hat, if the teacher feels a dialect change

should occur, the child's oral reading is not the place to attempt to

effect such a change.

Miscues per Hundred Words

One of the usual measures of reading proficiency, as discussed

in Chapter Three, is the number of errors which a reader produces. In

miscue analysis the quality of the deviations from the print is con-

sidered more important than the quantity. In addition, many phenomena

which are reg'rded as errors in other types of reading analyses are nct

considered to be miscues. The following phenomena are not coded as miscues:

1. Phono1ogi.:-31 dialeLt (e.g., Jt...;;;;:n' for stopping)

2. (d part of a word which Is abandoned before the whole

word is utt,red) e.j
/ talked

3. Repe3tei Hr.--. on the s3me expected response across the text

(coded tJJ, first ti7-.e only)

4. Pepetiticns of '0,r1s

5. P3uses

6. ofale in the EP resulting

fro-7 3 Slip

T e r4-ter T77sce,-- v.nio7; thP realer produces is

divided by tro rr of :,ords r,s=ai in tr,: ;tne part of

the story ic ii frt 2E ron-1,alect .iscues) and -..u1tip1ied

ty 100 to c,-,taitl : -4.2, Pr, hundred words of

text (MPW). ',v3s ir the pre-1; ,naptPr, this fire

alone is not a rel it ie rofiLit-1,rcy of the reading tut

is viewed as Or="2 :)4 Hhich, when cornbined, produce a

patterr ciboJt the effectiveness of the reading.
4 Qu
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Generally speaking, proficient readers do not make a great many

miscues when the concept load of the material is not too heavy, when thrl

are familiar with the author's style of writing, and when the subject is

within their background of knowledge and experience (Goodman, 1973).

The readers in this study produced an average number of MPHW of 8.36,

which is below the mean of 10.20 MPHW scored by the average dialect readers

in Goodman's latest study (Goodman, in press), but above the 5.00 MPHW

which the high readers scored in a prior study (Goodman, 1973).

However, mean scores do not always tell the whole story. A cava, Ls 2

of the ranges of the two groups shows some differences.

TABLE 7

MEANS AND RANGES OF MPHW

MEAN RANGE

FT

NFT

9.09

8.62

2.78 - 19.08

1.85 - 30.49

Three NFT readers have a MPHW score above the 19.08 extreme of the

FT range. Table 8 below shows the MPHW score and the scores on comprehension

variables for these three readers.

TABLE 8

MPHW SCORES AND SCORES ON COMPREHENSION VARIABLES
FOR THREE NFT READERS

Reader MPHW
Semantic

Acceptability
Minimal or No
Meaning Change

Retelling
Score

NFT 067 30.49 32.39 41.18 50

NFT 156 20.49 62.50 66.67 41

NFT 184 19.23 25.00 37.50 46

Group 8.358 69.312 75.288 60.014
Means

t"-s the abve table shows, the three readers with the highest MPHW

a7so score below the group means cn all the corprehension variables.

4 9
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The scores for semantic acceptability ant: minimal or no meaning

change are not a great deal below the mean for NFT 156, but she has the

lowest retelling score of the three (although not the lowest retelling

score in the study).

Reader 184 is interesting because her syntactic acceptability

score is 50.00, 25 points higher than her semantic acceptability score

She also has a high percentage of miscues with the same grammatical

function as the ER: 72.73. This reader is processing language predoantl

on the syntactic level with little focus on meaning and a great dea1 of

focus on the graphics (her score in high graphic similarity is 72.73)

These three readers ceer to validate the conclusion that a large

number of MPHW indicates les proficient reading However, it is

obvious that readers cannot be ranked on the basis of their MPHW alone.

Omissions

Omission of Whole Lines. Omission miscues can involve one word,

several words, or even a whole line or several lines of the material. One

indication of whether readers are concentrating on the meaning of the

story is the way they handle the omission of whole lines. Occasionally

the reader's eyes will move ahead to the text two lines below the one that

was just read. When tnis happens, the proficient reader will regress and

correct when this line does not appear to be related to the one read

before it. Sometimes the omission of a line results in no loss of meaning,

as when the line contains one complete sentence which is not particularly

important to the story, and in that event, the reader will probably not

realize that a lire has been omitted.

The following example is of an omission which resulted in a

syntactically acceptable but semantically unacceptable reading:

Excerpt frc::i the re:ding of "The Pest" by a FT reader:

"But He;:tor fordet that easily, e IY

when he re7er-Pered how had suffered, how
_

tired she (lot j,:st lIving there. That's why he wanted

buy her the ra:t1o, ln w;ndow."

vollowlflij is in of an omissior which resulted in svntactically

and semantically

5 0
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Excerpt from the reading of "The Voice from the Deep" by a NFT reader:

"They f,a'q a man inside the truck put a

big box on the rollers. The box slia-A
Caloric] the rollers, making a loud noi-S-e.>

It slid over the sidewalk and down into

the cellar."

A hand count was made of the number of times a whole line or more

than one line was omitted. Nine FT and seven NFT readers omitted lines,

with 21% of the FT readers' line omissions and 44% of the NFT readers' line

omissions being semantically acceptable or corrected.

The difference between these percentages is not statistically signi-

ficant. However, it can be said that the seven NFT readers who omitted

whole lines produced slightly more semantically acceptable readings than

did the nine FT readers who omitted lines.

Instruction for these children in cloth groups should focus on

meaning of the sentences produced in oral reading.

Insertions

Insertion miscues were made by 44% of the FT readers ard 54% of the

NFT readers, a non-significant difference. Nor is there any difference

between the groups with regard to the number of insertion miscues.

Peripheral-Field Influence on Insertions. However, there is a

significant difference between the groups with regard to insertions of

words which were present in the the area around the ER.

In prior miscue studiec (Goodman, 1973 and in press), the words on the two

lines above and below the ER were searched by computer to dissover what

percentage of missues were influenced by the peripheral field. [For this

study no such computer search was made, b..it a hand count of PF-influenced

insertion miscues revealed that 68, of the FT readers' miscues appeared in

the peripheral fleld ard 35, of the NFT group's miscues were also in the

peripheral field 3,00; p <.05j.

Followinj is an ey.amole of insertions not influenced by the PF:

Excerpt fr,r7T. the r3r:irT, of 'The 7lonster" by a FT reader:

"xonst,:2! I u. Sandra ]dujred.

"No, you're crl , /SAB1l bet you think I sleep in this

nouse dt fllJfl 5 1
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Following are examples of insertions which appear in the PF:

Excerpt from the reading of "Presents Don't Walk Away" by a FT reacie, :

Pat sat down on the steps.

She didn't want to play.

Mr. Bell c me up the walk
0 vJ

on his wayAto work.

Excerpt from the reading of "The Pest" by a FT reader:

Can I(0)with you?

Can I7
Can huh?

With the exception of five insertion miscues, all were function

words, such as the, , etc., which occur frequently in English, and

it could be merely coincidence that they appeared in the PF. Therefore,

the differences between the groups with regard to PF-influenced insertion

miscues was no: considered to be important.

anU In..)ertions

Generally speaking, insertion miscues tend to be semantically

acceptable more oft, ,than do omission miscues, and this assudiption is

borne cut by the fijin e in Table 6.

The mean percentage (for the two grpups) of insertions which were

not corrected but semantically acceptable (46.27) is higher than the mean

percentage (for the groups) of uncorrected omissions which ,/cre semantically

acceptable (21.88). The readers produced an average of 3.67 insertion

miscues and an average of 14,69 omission miscues. Insertion miscues

occurred about one-third as often as omission miscues.

Corrections

The mean percentdge ot corrections for the two groups is 24.74,

which is slightly higher than the dialect groups in Goodman's study

(Goodman, in press), who have a mean correction score of 22.26. These

correction scores seem low unless one considers the incidence of partials

whi(Ji were corei...ted but not coded for these readers.

Part1,11, is the term given to parts of words which the

reader begins and n=ier co:.!pletes. Example:

Excerpt from the reaJinq ot Two, Three, Go'" by a FT reader:

, t.

5 2



In the above example, the reader prelicted a word which began with a tr,/,

realized that he was wrong, and corrected to the appropriate word. Such

an example provides evidence that the reader is making use of graphic

information, is making a prediction, and is testing and disconfirming that

prediction, using the syntactic and semantic information available. Thus,

the above example is that of the reading process operating efficiently.

In the following example, something very different is happening:

Excerpt from the reading of "Maria's Big Experiment" by a NFT reader:
4. $ St 4.4 rvrn erC3
S. -
I.
.3. sA

St
I.st

"S-Sorry I disturbed you," Maria tammered.

The reader is using only the graphic information and is making repeated

attempts to sound out the word, all of which are unsuccessful. There is

little evidence that reader is making predictions on the basis of the

available syntactic and semantic information. The above is an example of

an inefficient and ineffective reading strategy.

As has been demonstrated by the preceding examples, partials can

give indications of strength or weakness, depending on the number of partials

produced for a given word.

For the purpose of this study, it was felt that an in-depth analysis

of partials would be less informative than other analyses. However, a hand

count was made of the average number of partials produced by each group:

10.56 for the FT group and 16.05 for the NFT group. Combined with the

correction averages for the two groups, the partials give a clearer

picture of the amount of correction involved in the reading.

Other Correction CatefLories and Acceptability

Besides being successfully corrected, miscues may be unsuccessfully

corrected, or not corrected, or the ER may be abandoned in favor of

another word.

The percentages of each of these categories which resulted in

syntactically and semantically acceptable with minimal or no meaning change

were obtained. As can be seen in TF.ble 6, the highest percentage occurred

in the Abandon Col'rect category. This is not surprising since this

phenomenon occurred least often ani therefore a small nuroler of instances

produced a hinh bercentar,;e.

5 3
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Excerpt from the reading of "The Pest" by a FT reader:

4.1E7r

It was a swell little radio,'shiny black/in a real leather case,

This miscue is complex because the function of shiny is changed from an

adjective to an adverb. The new construction is as syntactically and

semantically acceptable in the story as the ER and there has been no

change of meaning.

The next highest percentage is in the category of no correction.

Excerpt from the reading of "The People Downstairs" by a FT reader:

From the top floor it was easy to go irr." the roof.

This miscue, which was not corrected, results in a sentence which is still

syntactically and semantically acceptable with no meaning change.

Occasionally miscues which are unsuCcessfully corrected result in

syntactically and semantically acceptable sentences with little or no

meaning change. This occurred most frequently with regard to name, as

substitutions of names are not considered changes in meaning unless some

confusion over the characters develops.

Excerpt from the reading of "The Monster" by a FT reader:
2.B;lly

&fly you-

"You think I'm Bill because you don't know any better,' Bill told her.

All the above examples indicate that the readers did not over-use

the correction strategy, None of the above examples needed to be corrected

because they were syntactically and semantically acceptable as left by

the readers.

CORRELATIONS

Tobles 9 and 10 present the significant correlations found in this

study.

Syntactic and Semanti Acceptability and No Meaning Change

There are high correlations among these variables for both groups.

This is to be expected because of the close relationship between syntax

and semantics in the coding system, as sentences which are coded semantically

acceptable are always coded syntactically acceptable as well.

Since the weaNing change category and semantic acceptability are

both comprehension measures, it is to be expected that these three variables

would correlate highly with each other.

5



T3LE 9

SIGNIF:0ANT PROXCT-KMENT CORRELATIONS FOR FT GROg

Syntactic Semantic Retelling Graphic Sound

Acceility Acce;tability Score Simillrity Similarity

Semant:

Ar.-pf.var.-; I .;it1,J, v

.3385

.043) NS NS

P,ete'in; .3325

.043,

-.373;
(.025)

;rai.71,c

,.
NS

1727.,

! 69g\

;

; Gra T.,atical

Fdr,:tion

-.3634 8395

NS .027) (.001)

.3751

( p7p,
NS

'41r
.8974



TABLE 10

SIGNIFICANT PRODUCT-MOMENT CORRELATIONS FOR NFT GROUP

.

Syntactic

Acceptability

Semantic

Acceptability

Retelling

Score

Graphic

Similarity

Sound

Similarity

,

Semantic

! Acceptability

.9164

{.001)

.4705

(.003) NS

.5157

(.001)

Retelling

!

! Score NS

.4705

(.003) NS NS

; Graphic

! Similarity NS NS NS

.6494

(.001)

,

! Sound

! Shilarity

.6723

(.001)

.5157

(.001) NS

.6469

(.001)

!raramatica

1 Function NS NS NS NS NS

No Meanirg .8858

Change (.001)

.9658

(.001)

.4545

(.005) NS

.4589

(.004)

......,
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High Graphic ant Scunt

This torcelatich also to e epecsed. Although there is no

one-to-one corresoonn,._e n Enc.31:sh beteen the way a word is spelled

and the way it is written, there is a relationship between the two.

Semantic Acceptabl!ti, 7.rJ !leanin- Change, and Retelling Stores

There are corre1at:ons a!-chr.: these vz,riables. These correlation

will be discussed in Chr

Syntactic Accepta r.,,,,t4hal Function

There is a low :_DrreL_atin tetween these two variables for tic, FT

group but no si!%- fcr the NFT group. This correlatiun

indicates that for tr.e F: 0,, .yritactillly acceptable sentences tended

to contain miscues gramrati-_a1 function as the ER.

A scrrewat r b:irelat;oH fcund between these two variables

in the reading (_,,,;ctican's study (Goodman, 1973), tut

the co..-relation his older readers.

The graiTati '_ate-ory was not coded in the same way

for this study, !su ..LLT. be vieed with caution. However, the

correlation r)1.-an.s graders and the FT readers

in this study

Retelling Sc.c.

For the FT 7 y :'r:CE are low negative correlations yfiong retelling

scores and gratic rd mIlarlty. This means that for these readers

substitution ere not hi9hly similar in graphics and sound

to the ER were 'n nftn in tne reJdIng of children with high retelling

scores and tnJt His_,es which were high in graphic and sound

slmilarity to t (c....irred mong the readers with low retelling

scores. 'plher. not having success at understanding the text, they

tend to pay c]r.:%, , :)-honic relationships.

Tre .(*).LA: to those which Goodman found

at the tentn 1/ budan, 1973). Again, however,

the coding c for ths study was different.

Syntacti,_ 1r2 Yning Change, High Sound Similarity

,arlables for the NIT group

are to be eAr,:.eut: 3 hip Jriong comprehension measures

and the re1atl.ty,:;: . ' -,yntdx. The correlation betweeil

high sound is a pattern that was found
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for the second and fourth grade readers in Goodman's 1973 study but not

found among the older readers In his study, who tended to demonstrate E-7-.

inverse relationship bet:ieen sound and graphic similarity and the ot=r.

variables listed above. Again, the coding was different in the two :-..udies

but can be considered roucihly equivalent.

MPHW and Significant Correlations

YABLE 11

MPHW AND SIGNIFICA:j PRODUCT-MOMENT CORRELATIONS FOR BOTH GROUPS

MPHW
Syntactic

Acceptability
Semantic

Acceptability
Retelling

Score
Sound

Similarity
No Meaning

Change

-.7447

(.001)

-.7215

(.001)

-.3418

(.003)

-.5043

(.001)

-.6913

(.001)

The above tab1c presents the correlations between MPHW and other

variables for both groups. Only the significant correlations are presented

in the table. All the correlations are negative, which signifies an inverse

relationship between MPHW and the other variables. That is, as MPHW increase,

the quality of these rls,:ues de..:lines. This has been stated earlier in the

report. Hm:ever, it >hjd bk: repeated that the number of miscues made by

a particular reader ON a particular stoi is dependent upon many variables,

and MPHW examined 7n 1:.ulatIon from the other miscue categories does not

give a good indication f the effectivenes.c.: of the reading.

QUALITATIVE INFORMATn:;

Teacher Dependency

CP..,ildren in th_ (T.Irlv grades are often taoght tu be dependent upon

the teacher for inf3c-AtF,h aLout. words they can't read. This dependency

is overwhelmingly evidfit in inforroa1 interviews with chilriren. Whe:, asked

what they do when the.), dc,n't know a word. the re0y is almost invariably,

"Ask the teacher." Thu cr.11dc:n in this study wer nut asked that question.

However, they provii tr evidences of the fact that they were dependent

upon SO70 source cutsl.:e ,li-,Loiselves to provide them with informatIcn,

Prior to the !'ead:hg, the children were told that they would re:eive

no help rm the reed7'cr 1h,1 that they could ski', a word they didn't know

if they could not rdH, s. The researcher Wdc, trained to sit q)ietly

6 0
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and show no signs of impatience over long pauses while :he children thought

about what the word might be. However, it was n;c0as1onal1y necessary 'cr

the res.earcher to remind the children that they douid skip the word

continue reading. These reminders came after extremely long siln:r.it and

occurs-:ad rnore often amcmg NFT readers than among FT readers. In addititT..

one NFT reader asked for confirmatin about d word two different time. :

"Is that right?"

This dependency was not often exhibited by either group, hcwki:.,

and did not appear to be a major problem tor these readers.

Story Length

Another failing in many reading classes is that children are seldom

allowed to read a story in its entirety at one sitting without interruption.

The most effective way to improve reading is to allow children to read whole,

natural stories and accumulate meaning frca all the redundancy and syntactic

and semantic structure provided in a complete text (Smith, 1J75).

Examples of comments from the children which indicated that they

were unaccustomed to reading a long story in one sitting follow: °This is

long." "Ah, the last one &age.) ." "Should I read orc?" "On, man, I

gotta read all this more?" "That's all." [At the end of the first page3

Only one FT reader complained about th,. length of the story, while

comments about the length were made by eight NFT readers. Again, this

tendency was not exhibited by many readers and is not cmsidered to be a

major problem for them.

Responses to Question of How. St.o.y Should Be Chaued

Other information about attitudes toward reacing was obtained from

the children's answers 1:u th question, "If you coul Jiange anything you

wanted about the stpry, Yhat would it be?" These dnsv, -) were categorized,

and the table below (Table 12) shows the percentage of each group which

-.ontributed to each category of responses.

TABLE 12

RESPO%SES TO QUESTION OF HOW STC,RY SHOULL LE CHANr]ED

RJ-!;pr.ses

No Change

Change Words

Change Stnrv

61

FT

43

36 38".
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The largest percentage of children for both groups said that they

would not change the story in any way. The second largest percentage ls

children who had inter-esting suggestions about how to make the story be.':ter.

Examples follow:

Excerpt from the retelling of "One, Two, Three, Go!" by a FT reader:

Subject: The boy ran away. He came back because he didn't want
to get caught by the police.

Excerpt from the retelling of "The Pest" by a FT reader:

Subject: I would put my story. that Mr. Grill_would fall down
the stai-s instead of the Other guy. That would mak:
more sense.

Excerpt from the retelling of "The People Downstairs" by a NFT reader:

Subject: I might add something onto it, like they might have
lived happily.

Excerpt from the retelling of "The Pest" by a NFT reader:

Subject: : would change around the cleaning and stuff, the job,
and pLJ4: that last . . . .

It was anticipated that many children would make comments about the

difficulty of the words, but only a small percentage of the children in

either group made such comments. Examples:

Excerpt from the retelling of "The Monster" by a FT reader:

Subject: I'd take out that word -- I think it was Malvo. I

couldn't read that word.

Excerpt froN thc! retelling of "The Voice from the Deep" by a NFT reader:

Subject: I'a hav, two different names and two different boys.

[This reader had r.iffic, '4.? with the name Mike in the storyj

Although some of the readers were troubled by their inability to

read every word in the story, this did not appear to be a concern of most

of the readers. Thus, a majority of the readers did not indicate by their

cower-its that ay vie:; reading as a ,-ecise process.

SUMMARY

The oral renq r.1! - were coded and subjected to statistical

analysis to deterine what difolces and simnilarities exist between the

groups with regard co re3dir:1 strategies Thr..- groups were also broken into

various sub-groups to 1l7r.over wh%.re the differences might be.

One significant difference between the large grcuns is in the

correction stratgies thoy used, with the FT group producing a smaller per-

centage of unsucce!,-;iul cnrreir)n- Within the sub-group5, the NFT group

6 2
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rated by their teachers as average readers procuced a significantly iarger

percentage of unsuccessful corrections than the FT group rated as average,

The FT group as a whole prod,..ced a larger percentage of uncorrected

miscues, primarily attributable to the FT boys, who have a significantly

larger percentage in this area than the NFT boys.

While the.larme FT and NFT groups were equally effective in their

correction strategies, as determined by their roughly equivalent sL'ntactic

and semantic acceptability scores, the FT group as a whole appears to be

more efficient in its correction strategies.

The other significant difference between the large groups is that

of teacher estimate, the FT readers being rated significantly lower in

reading ability than the NET readers by their teachers. This is attributed

to the facts that FT teachers rated the FT girls significantly lower than

the NFT teachers rated the NFT girls, and that FT teachers did not consider

any of their students to be sL.oerior readers, although the FT readers used

more efficient correction strategies and were equal in every other way to

the NFT readers. The absence of one FT teacher and the fact that her

students were not rated nay have affected the results somewhat.

When all the readers rated as effective are compared to the NFT

readers rated as superior, significantly higher numbers of dialect miscues

and miscues per hundred words are obtained by the group rated as effective.

Dialect-involved miscues sh.ould be viewed as evidence of strength, and MPHW

alone does not give a gooC indication of readng proficiency.

In one area -- no meaning change -- the superior group is signifi-

cantly higher. However, when combined with minimal meaning change, this

difference disappears.

In a compdrison of stories, the three lowest-level stories were

combined to provide a sufficient N. There are no significant differences

between the groups for these stories.

NFT readers on story 04 nave a larger percentage of high graphic

similarity, and FT readers on story 05 score significantly higher in

this category. The,e hig'i scores are partly attributed to dialect miscues

and names, hich we,e yer,erc.11y hicai in yraphic similarity. With the

exception UT iiit half of the other miscues high in

graphic similarity were ::emantically unacceptable before correction, both

for NFT readers on :tor' rJ4 dnd FT readers on story E, indicating that

graphic and sorld sp111;ir. Let,.en mL:Je and expected response are not

always desirable. 6 3
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The NFT group reading story 06 corrected a higher percentage of

their nonwords than the FT group, but they produced more nonwords Thc

actual number of uncorrected nonwords produced by both groups is ext1

equal, and there are equal numbers of readers from both groups readinc

story 06.

On story 07, the NFT group produced a h72her percentage of omissiwls,

correcting only 15:1 of the omission miscues which resulted in semantic:a:iv

unacceptable sentences.

The differences between t e groups which were observed in

stories are equaled out when all the stories are combined, so that, again,

the only significantly different results between the two groups as wholes

are the more efficient correction strategies of the FT readers and the

lower estimate of FT readers by FT teachers.

With regard to corrections, there are also some differences between

the groups. For the FT readers there is a low correlation between syntactic

acceptability and same grammatical function, a correlation Goodman also

found among second graders in his 1973 study, although the categories in

this study and Goodman's study were coded differently.

The NFT readers show a positive correlation between semantic

acceptability and high sound similarity, while the FT readers show a

negative correlation between graphic and sound similarity and the retelling

score, which, like semantic acceptability, is a comprehension measure. In

this regard, the FT readers look like the tenth grade readers in Goodman's

study, and tne NFT readers more closely resemble his second and fourth

graders. Agan, the coding for the two studies was not the same, but the

results should be roughly equivalent.

When correlations between variables are examined, high correlations

e4ist between syntactic and semantic acceptability, semantic acceptability

and no meaning change, and syntactic acceptability and no meaning change

for both groups. This is due to the clear relationship between syntax and

semantics .,ind to the fact that the semantic acceptability category and the

no meaning chanfie category are both comprehension measures.

There is also a fairly high correlation for both groups between high

graphic ind ond r,ImIlArity, due to the ;,Tderate correspondence between

the two systems in English.

For dll other variables examined in this study, the FT and NFT

groups look remarkably similar -- and effective.

6 4
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Both groups are high in cyntactic anc semantic acceptability,

the groups have about equal percentages of complex irASCue- They are

high in the category of minimal or no meaning chan:;e.

Both groups fall within the average range of MPHW and

and they are equivalent with regatd to c:missions, insertions ad

although the readers in both groups with evidence of divergent dialet

influence in their reading tend to correct their dialect and produc

super-correct dialect miscues

Neithpe group eppearsto te overly dependent-upon an -outs--7,7c---

for help in realing or overly concerned about words they are unal,'? -T,1

or the ienth o the :tor es they are given

6 5



CHAPTER FIVE

RETELLINGS

BACKGROUND AND METHODOLOGY

Collection of Data

The children were advised prior to the reading that they would be

asked to retell the story. Following the reading, each child received

the same instructions: "Tell me everything you can remember about the

story."

These instructions initiate the first phase of the retelling

procedure, which is called the unaided retelling. The children are free

to say anything they wish about the story, and the researcher is to

remain noncommittal and quiet during this phase. When there are silences,

the researcher is trained to give the children time for thinking, and it

is only after the researcher feels that the children have voluntarily

contributed as much information as possible that the researcher will

initiate the second phase, the directed retelling, by asking open-ended

questions based on the information the children have already given.

Following is an example of the questioning technique:

Excerpt from the retelling of "The Pest" by a NFT reader:

Subject: And sometimes he was kind of angry ab,out that boy.
At first when he tried to scare him,, anci at the
first when he asked could he go with him anc 'he
said

Researcher: Why do you suppose he felt that way about the
other boy?

Subject: Because he was too young.

Researcher: Too young to do what?

For this phase of the retelling, the researcher is provided with

an outline of the story read by the child, and every effort is made to

elicit from the child as much information about that story as possible,

without asking leading questions. By checking off the information provided

by the child in the unaided phase, the researcher can build on that

information and try to obtain more (see Appendix C for sample retelling

outline).

-56-
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Transcription of Retelling

As with the reading, both phases of the retelling were recorded

on audio-tape. These tapes were then transcribed by a listener The

retellings were then checked by a second listener, either in their entiret.y

or in trouble spots where the child or the researcher was difficult to

understand, due to background noise or other factors. Two tapes had to

be rejected from the study because of incomprehensibility, but in the

remaining 73 tapes there were only a few minor instances in which a

grou0 of listeners could nOt ciscern the-dlialogue. These phrases were

considered garbled and were not used in the analysis of the data.

Objectives

The retelling data was analyzed to achieve the following objectives:

1. To determine the relationship for these readers between
cL,mprehending (the process of understanding the text
which takes place during reading) and comprehension
(which is the cumulative result of the reader's inter-
action with the whole story.

2. To determine the extent to which other indications of
interaction with the story -- plot and theme statements,
misconceptions and inferences, personal responses -- were
present in the retellings of these readers.

3. To determine the ways in which these readers chose to retell
the story when no format was provided for them.

Limitations

One limitation of the retelling procedure is that which is present

in any testing situatior which individuals are asked to respond orally,

and that is the extent t, which the individuals are willing to share all

that they know and the extent to which they are willing to take a chance

on being wrong. These factors vary from individual to individual and

from culture to culture and are influenced by the rapport established

between the researcher and that individual. Obviously, all the children

in this study did not perceive the researcher or the task as non-

threatening to the same degree, regardless of the fact that the researcher

was supportive and relaxed.

In addition, the time available for training the researcher prior

to the collection of the data was very limited. The ability to ask open-

ended questions and guide the retelling so that the information the child

has gained from the story will be revealed is not easily learned and

requir4 more time than it was possible to provide. The retelling
1

procedure is refined and improved with practice in listening to and

6 7
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directing children's retellings over long periods of time. However,

the children did respond positively to the researcher, and a great deal

of information was obtained from them, as evidenced by their retelling

scores (discussed on p. 63).

One further limitation is the fact that only one story for each

child was evaluated. It is possible that the children might have

demonstrated different modes of retelling and effering degrees of under-

standing of another story because the style of the_author,_the

tions inherent in the story, and the concepts that are developed, among

other factors, influence the retelling. Therefore, the information obtained

from these retellings must not be equated with competency but viewed as

evidence of these children's interaction with a particular story.

Very little is known about the cognttive processes involved in

comprehension or what the best indications of comprehension might be, but

the retelling procedure is the most comprehensive for obtaining information

about comprehension.

Problems with Stories

With the exception of the first two, all the stories in this study

made use of stylistic or formating devices which could have caused con-
fusion for the readers.

Stories 03 and 04 used captial letters for the purpose of emphasis
or to indicate loudness. This did not appear to confuse any of the

readers, however, and one reader indicated in the retelling that she

understood the use of the capital letters:

Excerpt from the retelling of "The Monster" by a FT reader:

Subject: And he said that she was shouting on the telephone.
And she kept on saying "Hello." And . . . I didn't
want to say it real loud, that you know, the
printing?

Eye dialect and repetitions were used in stories 06 and 07 (see

discussion, p. 12)

In stories 05, 06, and 07 words were divided at the ends of the

lines to assure an even margin on the right-hand side of the page. These

divisions caused difficulty for most of the children who read these

stories, as they often produced nonwords or two words for those words

which were divided:

6 8
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Examples of rajor events mentioned by all except ciee of the children

are the fact that Maria won the contest in 'Maria't Big Experiment" and the

fact that the Sherrill children in "The People Downeairs" had te 5e gelet

because the man dowrstairs worked at night and slect ell dav.

Although surface recall, as indicated y retelling eceres, did not

differ between the groups, the eriterion of major as opposed tc mieer

evente indicates that the FT group's retelling consisted of less cetal'

an.; more significant events In the story. This ability may be due to

having had more opportunities to diseuss books and to learn through thele

discussions what they, themselves, and ottler children consider to be

significant.

PLOT AND THEME STATEMENTS

During the directed retelling, the cnildren were asked for plot

and theme statements. A p:et eeeeemene is here defined as a short state-

ment ellich sums up the story line. It should include the problem in the

story and its resolution. Although possible plot and theme statements for

each story were included in the retelling outline (Appendix E), any

statement was accepted which was plausible in terms of Vie.: particular

story and acceptable according to the definition of plot and theme stateeeets.

Following ar-?, examples from retellings in which ''ne researcher tised

tlpical questions for obtaining plot statemelts and receives a plot statement

from the child:

Excerpt from the retelling rf "Presents Don't Walk Away" by a FT reader:

Researcher: I /ou were going to tell a friend what this story
was about *ithout tellinc everything that happerec .

wat would you tell your friend?

Subje: This girl naned Pat lost her present. She couldn't
find it . She ended up with a dog.

c-x,erb. firrn 'he retellfpg of -Maria's Big Experiment by a NFT reader:

Resparrcher: :f you wre going to tell ne what this stor, was ateut
in a senten, instead of retelliig the whole story,
what would you say the story was about?

Sutje.:t: Maria arid Diane were going up aoainst each other for
3 science fair. Diare gave Maria an idea, and Maria
won.

Lr371,,, ,st stateHt. tr,2 in th

retelling are p7:t statener.ts, as in th fcHc*r; eAanples fron tre retellings

'Maria's
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The t-hi;ma atater-,vn:: is a statement related to the story but generali-

zable to a broader context. Usually it is obtained through a direct question

such as, "What do you think the author is trying to teach you in this storyr

Excerpt from the retelling of "The Reople Downstairs" by a FT reader:

Researcher: Do you think this story might have a moral to it?

Subject: (Pause) When people need sleep that you always be
quiet.

Excerpt from the retelling of "The Monster" by a NFT reader:

Subject: Stop playing on the telephone.

Theme statements, if they are given, almost always occur in answe

to the theme question. Occasionally they appear in answer to another question.

For example, one reader did not produce an acceptable theme statement when

asked the traditional type of theme question, but when asked a slightly

different question, she responded with a theme statement:

Excerpt from the retelling of "Maria's Big Experjment" by a FT reader:

Researcher: Do you think Maria changed in this story or learned
somethin(:?

Subject: She probably learned something.

Researcher: Aat do you think she night have learned?

Subject: She probably learned that no one can be perfect.

Unlike plot statements, no theme statements were ever volunteered in

the urnaided retelling.

Table 15 shows the number and percentage of readers for each story

who produi theme statements. Although the FT group produ. A more theme

statements, the differences between the groups is not statistically signi-

ficant. One factor with regard to the number of children producing plot and

theme statements is interesting, however. In comparison to the percentage

of plot and theme statements produced in the latest miscue reseaTch (Goodman,

in press), the children k this study pr-oduced a significantly smalltT percentage

of plot state:-ents and 3 -1';nificantly larger percentage of theme statements.

The svAller percentag of plot statements could be due to the fact that the

&,ildren in this study were somewhat younger thcvn two-thirds of the children

in the Gcodn stuity, that thi' ability to provide su::cinct stateents

atcut a stor; (see discussior, p. 69).

Sircc the the-e Question most frequently asked in this study related

the tneme of a story to a r-cri3, the high percentage of theme staterents

seems to su,JQest that toth th,e FT and the %FT readers have had a great deal of

exporier:,..e witt extr3Ctinr, 3 Tcrd! trom Stories.
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Morals and theme statements are not necesariiy !.he sar:e thing,

although a moral which was applicable to the stry v.a JrC1td as a

theme statement. Children need a broader enderstar,diri o'

of stories, achieved, by exposi ng them to a v:Irlety at ,j(J

which is not didactic in the message it conveys. Nevertheless, a

moralistic theme ste.tement, classified here as non-functional,

involves a broader perception of the furIttion of .torir,s ir dos

functional theme statement.

Func )nal Theme Statements

Theme statemerts were categorized as futirmAi

The above discussion deals with cienerai'zed

statements ?lbout life which reveal that tht: reader views stories as

havino broader implications, as opposed to

those which reveal that the child perceive5 a story mt_.el:,/ a to-_,1 of

instruction, for teaching reading or tor teichirg tr.c ;-,.3rfo!*p.or ,e ot

sono task. Thu following are examples of runctional theme stateLen:

Excerpt from retelling of "The People Downstair." by a r, ru,Ider.

Resarcher Can you think of any lesson that this story
might have been trying to teacn yOu?

SubjecA: Some words.

Researcher: OK.

Subject: And ho v. to read.

Researcher: OK.

Subject: Not tc point at the lines of the sentence

Researcher: OK. Anything about life t,',at tne man that wrote the
story r4ciht want you to rerer?

Subject: Whel tb rememtr words and tr) help other people.

The final statement made by. the above reader to biru a non-

functional there state-ert.

Since the researLher usuall tf-e

statements about how to read, the reades did r)t rAL,P this te

of ffiJr,:tiooal theme statement. Of -,,he 2!5 1!.star,:es ir this

was not given, three children 7redJ,.:L:d ;_r tr, t

they regard the purvse a,s -,erely

Tvwo of these were NET ,'e,:tder7),

Three other funcf.ioral there st-i*..e±d fr,r eaderc:

ExcProt irom rotolling

tc;

7 7
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Excerpt from retelling of "The Voice from the Deep":

Subject: About what workmen do when boxes go down.

Excerpt from retelling of "Maria's Big Exper.1.,-ent":

Subject: That you should put, like , piece of paper over one
side of the bud so it wouldn't be in the sun.

The fact that only 6% of the theme statements produced by FT

readers were categorized as functional points to the possibility that

FT readers, with their background of language experience, perceived t'e

function for reading stories in broader terms than merely as tools of

instruction.

The NFT readers, for whom functional theme statements made up 36%

of the theme statements produced, seemed to view reading to a greater

degree as having only an instructional pudpose.

When those readers who had been asked for both plot and theme

statements (33 ol the FT group and 36 of the NrT group) were compared,

it was found that five FT readers (15(() and two NFT readers (6%) produced

both plot and theme statements.

The ability to synthesize the story line and also to apply it to a

broader generalization about life does not appear to be prevalent among

the readers of either group.

ORGANIZATION OF THE UNAIDED RETELLING

In the latest miscue research (Goodman, in press), analysis of the

jnaided retellings revealed five strategies employed by the readers in

retelling the story. These organizational responses are as follows:

1. Kaleidoscopic retelling -- a random recounting of events in
nonsequential order.

2. Recounting of all events in sequential order.

3. RecoJnting of main events in sequential order.

4. Plot statement followed by recounting of all events in sequential
order.

5. Plot statement followed by main events in sequential urder.

The retelling strategies used by the children in this study were

compared to those categories found'in the Goodman study to determine whether

the same stral..e7jie were being used. It was found that the raders in this

study did rot use the "plot statement plus matn e.qents" mode of retelling.

Two retering strategies in addition to those fcund in the Goodman study

were identified. These additional strategies were: 1) a statement of plot

with n) additicrwl information; and 2) a limited retelling, so-called because

78



-69-

the reteller dii ()t provide enough language for the unaided retelling to

be categorizi ohy other way.

No signifiLdnt differences were found between the FT and NFT

readers for any ot the retelling modes (see Table 16)

TABLE 16

RETELLING MODES

Mode of Retelling Number of Retellings for Each Moje
FT NFT

Sequential Events 15 15

Kaleidoscopic 8 8

Main Events 6 8

Plot Statement Si [4ent,. 4 2

Plot Statement Onl, 2 2

Limited 2

Plot Statement Lvents

The see%ential r-ede e retelling was used most often by both groups.

Since reading teachers generi.ly devote a great deal of time to sequencing,

this is likely to be the result of instruction.

Kaleidoscpic retellings occurred second in order of frequency,

and this may be caused by the fact that in tasks of recall an individual

usually first recalls the last event or the most significant event for

that individual, and tnis creates a chaining effect, reminding the reteller

of another incident 4nien is linked to another, and so on.

ist Jt the retelling:, were of the first five types -- lengthier

and providih, , inre.r-ation than the rete' rs hiLn were limited

or which u ni plot staterlets. This cculd be due to the

inst,'uction, 'Tell 7-e jou remember," or it Luuld be a develop-

mental phenocr st ..ounr.; children tend to ten everything tley

know rather thar r,-!trlcting telr aLcounts to c:1 stJte:7ents.

IFERENCES, H "F--,nN,L*L

While erts indte ht the reader is able

to surriarize nJ lppi7 - ;C,r. '_1:);i provided ih the story as whole,

other rect t', te'i - rife.e!,oes, misconceptions, and perscmal

7 9
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responses -- usually represent the reader's ability to interact with

smaller units of information, one or more of the various concepts or

ideas presented in the story.

Inferences

Inferential statements other than those related to character

development and simple recall (discussed on p. 59), were not scored with

the surface information. Instead, they were listed and tabulated separately.

Znfenincaa are here defined as information provided by the reader which is

rot available in the specific language of the story but which is appropri

to tho sLory. Examples follow:

Excerpt from the retelling of "The Pest" by a FT reader:

Researcher: Was there anything in particular that Tony did
in the story to make Hector like him more -- think
he was not a pest?

Subject: He moved the bottle.

Researcher: And what difference did that make?

Subject:' 'Cause the mao couldn't see good. If he [Tony]
wouldn't have went down there, he would probably
have tripped over it.

(The story provides the information that the old man couldn't
see well, but leaves the reader to infer Tony's contribution to
the situation.)

Excerpt from the retelling of "Presents Don't Walk Away" by a NFT reader:

Researcher: Tell me more about Mr. Bell. Who was he?

Subject: A store man.

Researcher: What did he do in the story?

Subject: Sells candy.

(Although it is entirely possible that Mr. Bell might sell candy
in his shop, there is nothing in the story or the pictures to
give thE reader this information.)

Misconceptions

Misconceptions stem from the same thought processes as inferences.

Both arc the result of the reader's interaction with the story, but in the

case of misconceptions, the interaction results in a statement which is not

possible within the franework of the story being discussed. There are, no

doubt, varying degrees of misconceptions along the continuum which has

inferences at the positive end, and some misconceptions hinder the under-

standing of the total story to a greater degree than others, but it remains

for future research to explore the possibility of varying degrees of

acceptability of misconceptions.

80
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In addition, it may be true that misconceptions :He obtained

more often f)lom children who are willing to tde IHks; that .s, the

children may 1-.:e some feelings of uncertainty aL;out a pcticul(1..- in

gained from the story, but are willing to express it anyway hL1u 'on

of whether statements of misconceptions dre related as much to tL

personality of a given reader dS to the aLtual understanding of th2

also remim-, to be explored by future research.

For the purpose ot this study, misconceptions are consic':

evidence of a misunderstanding of the text, hut also as evidence that

the reader is interacting with the materi...l. EAamples follow:

Excerpt from the retelling of "One, Two, Three, Go:" by a NET reLer:

Researcher: What happened after the i,. p: started rurning?

Subject: -he girls ran, the man ran, and the pec-:,le ran

Researcher: O Why wi-re they dll running atter t' e 1-KqS?

Subject; They wanted to see which one wOIL

(Since the point of this story v:as that the other peop did r:it

know the boys were running a race, this statement is a miscon-
ception.)

Excerpt fro:,, the retelling of "Presents Don't Walk Away" by a FT reader:

Researcher: ;!:e a little more about Pat.

Subje;t: (Hess she wanted a birthday present and he Dr. Bell]
wouldn't give her one 'cause she didn't look very
happy that day.

(Like most :r.isconceptions, this contains elements of truth in
terns of the particular story beim:. discussed. Pat did look un-
happy, and she did want a birthday present, but Mr. Bell did not
refuse to give her one.)

Table 17 shows the number of readers from each group who produced inferences

and ..iiscoreptions in the retelling.

The.=, is no statistica. significant difference between the two

groups with rega,..J to the prodtic r. of inferences and misconceptions,

althoJgh a latr pe!-cent.lge ot the NET readers produced Hsconceptions.

In a cc7.parison ot t:he _uvs and This in each group, the results which are

presentei TaLle obtained. Acain, no sinificant d17fe!ences

exist ! grc.,p'=

uJ;. tb p:et of the

FT group retle:t the c,ogral- tflee children fl,lve had. ThE

Tucson E.:.r 3 ctrong language base, ah:1 it may

be that thrcu,lh tr- the FT children have d more

opportunitie t an'y conce.c.ts

8 1
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TABLE 17

INFERENCES AND MISCONCEPTIONS

Story Number

-

Number of
Readers

Number of Readers
Producing Inferences

Number of Rcaders
Producing_Misconception!

FT NFT

01 ,

FT NFT FT NFT

2 2 0 o 2 2

02 2 1 2 1 2 1

03 1 4 o 1 1
I

3

04 8 2 1 1 6 1

05 8 8 3 o 3 6

06 10 10 3 2 7 9

07 5 10 o 6 4 8

Percentage of
Readers Produc-
ing Inferences
and Misconcep-
tions

36 37 25% 30% 69% 81%

Average Number
of Inferences
and Misconcep-
tions per
Child

1.00 1.36 2.12 1.70

TABLE 18

BREAKDOWN OF SCORES BY SEX

Criterion FT Girls NFT Girls FT Boys

35%*

NFT Boys_

Plot Statements 31%* 37% 33%

Theme Statements 65% 39%* 39% 39%

Inferences 29% 37% 21% 22%

Personal Responses 24% 5% 26% 17%

Misconceptions 59% 79% 79% 83%

Mean Retelling Scores 59.12 60.63 61.95 58.17

*Adjusted for questions not asked
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Personal Responses

In addition to the production of inferences risconceptiows,

another evidence that the readers are going beyond the s...rface informaticn

of tne s,tory are their :wrau4.2: naz;:,,rsea to the story. Tnese responses

are ,riggered by something in the story but are directly related to the

lives of the readers, and they are spontarec,:s rather thar: the response

to a personal questIon. Sore examples follow:

Excerpt fror t!d etelTiirig of "The Peor4e Downstairs' by 3 FT readpr:

Researcher: Can you descrtbe tnose people for me?

Subject: les, because my daddy works at night and he gots
to have sleep all day 'til three o'clock. Well,
this ran had to wor-c atl night and ;et up, and he
slept all day.

Excerrt from the retelling of "The Pest" by a NFT reader:

Researcher: Ycu talked about Fector's mam. Did you find cut
whet kind of person she was?

Subject: Well, she sounded like a nice person.

Recearcrer: would rake you think that she mignt be nice?

S,*.ject: Wel, scaJse when my mor°5 sick, she's kind of in
a bad moud.

::tPsearcher: jaffrnativc...).

S.uoject: : con'ttnink his mom was r a bad

At least one personal respohse was offered by each of eight FT

readers (221 of the group, and by four NFT readers (11%). Thus, the

r7 group seer.s to ridv, tnteracted the story on a personal level to

d slightly greater degree than tre NrT readers.

However, when comoined with the number of reader', who produced

irferencel, and ,-jsconceptions, indications of interactfon with the

te/t, th,Pre is ro sgn1fIcint difference between tne interaction of FT

ard reaers,

Ana1!'vr, of ...toriec 01 05, mid

:!re stories were chosen tor sfparate analysis because they

lnyrlvei tr,! nuroer of readers for both the FT and %FT voups. 1 lese

storitl,s are 01 (two readers frar e:h Ilroup). 05 (eight readers from t.dch

(:.re..ipJ, and Ot: ter, redders from each group).

r,a Iriatiity of stories in terms of ther relevance to

partfou;er of redders, the insights they are 'capable of prcid,

cr the 7:,..-,rstu,rAing5 tr,, a-e licely to cd.ve-p indicat;, th.t a
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cor.par"Is3h of the see stones t: the sa,e r C.7" reace-s 7jght

in a more significant stateTent tnah c cc7c-thaton ot al'

read.

The scc,res ant othc-r Cata for all threa storl,a_.s e c.erage:,

and the re:;,J1..: app,=-ar in Ta^les 13 ant 20.

TABLE 19

TAINED STCPIES 51, 5'5' A%D 56

P.ete117ng score:

Piot Statements

Theme Statements

Inferences

Misonteptiors

i:-ersonal q.sponse:

Fr.-viizdtlon,J1 ---)
1

ht7a1

(.31eidosc-41-_

Main Eieht,-,

Iti

1

lf.:

Pi :ter t

FT NFT

5-_,2 52.5

351
j

251

3%
,.

il
151

i
F,01 351

1;

P 1...7

d
10.

TAELE 20

STDPIE::: 51, L -7,D 56

IT 7

II

FT
i

NFT

0_



Thera eee nc tttjcai1y s;gnificart .,-..fg.ref-ses between tre

groups with regard to an:/' of the varibles,

FT group produced a LlgniflcantlY larger percerge

there staterents tan dld the NFT 9roup. 0,17Y onc- ;-,* these -7,r,&.T,e stetp:

t=/-ventS

was classtfied as non'f"hctional- Three of the FT ,-.;hi-!creri offere'l

thar ono thomo stater,ent as in the frllowirg

1:xcerpt froT 'rhe (eteling of "ThP Pest" tj a FT ret.Cer:

Subject: teach to be friends and like, ccri' , OL eres
can eneies, :Jut :/0_; can always come back tu

-,,r,'!nds . trY to hurt anyone, anc: aiway:

'e safe . EYy. tc2Yng rot to hurt eh-

tr7., ah, keep .'?.rd to yoursP17=

aec_ soe .t3r1e: n?--we me.:e obvic'Js thPnes than others,

consie(,:d irrpc(tant that a sigrilficantly larger percentage

of thr-mP statPments o%c4rrec: when th saP, nu77itP CT readers !-t.a....7r,:; the

same storiPs ere oov,2arRz.

Thus, it o-':n V-" 5a7d tt tri.;_ FT re.aders Pre to

the ic, ;1.resente i triesa stories to a bro,alel. 1 ife ttio, a:d this

may be 7.7e res.-17: ?-.1Ch enOoraS t, 'ormJ;ate

opfnions and ideas aO cliscus

r,
C:CRRELJA...;,4 ' ---':- 77v.rc

The variables Investigated in this St:'.4,/ whicr directly relate to

;on;,TPhensor are the retelhfl SOr, t_hp pC(Cpt' t serntic

aoceptablity, and Per,sentae of r,) change

AS tr, f:-J11(-1d6g table ;Table 21) rt.:tes, is a positive

corrlatioh eten tr'. rl1-1-1(3 ot the r.f.*er two 4ariables

for Uth grc,ps.

A 1'

17.

NFT

-F
VPRE('IV.,;0%

Chd
-
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:cfle f t7ese trre---it]ons ls

exa.Tple, the highe7,t C7,-r=7,70r. s bet4e-._ se7art:c

stated .4-,tji .951 certair.ti, ..15L..J to st-1-.tistital ?est.>, that the

corre:ation bet.-2e1 t riat:es is sc7e.,:here bPI:ieen .S3 and

and thP cb..ffirt=nt cf 7s .22, !ndicatny a moderate corre.at!:

Altny7-: the reteTh scre ani accebta...117t: sc

are both meas-...res co'prer:=ns7,7.;!-:, the fac.t tnat correation 11C,7

fudicates that there are d'f-fe-a-:ces bet...:een the ;.,c.r.:ess of c.b7prel.ndif,.

(as '7.r.dated by fri, se7,atic scre anj reflected in the

meanir:y tnanye t7-e prc..1ct of -c7:1-eher=,cn wnrh is

refler-ted ir the 1

The sirilar;t-es ::7:erer,ces arc- to be :=.-,,pected. The dpg,ee

cf Jnjer-st-dnC'r.j rc-ent 7:finr3.7

process is not Ilkel tne s.:-e as tne c-ouht sir7

t-e re .11-y

r,.::adInc, is d lan-jace-

processirl ..7tn un7ts of ieaning v,nich 're

sraller thar tne ir.di.ildjal !!..Lly be processing

,,e7c taT.-...nd, may F.::t be

ti -r tqe reader U,,ay be able t. u.iderstand

tre st'Drv it, d'Je .0 the dierenCes between

readin.: cc: i retrie c prc..--."'..tive one.

Lr-,e bet,,een co1,pre'ler.,.;n1.;

,3 7, =Tr. ris rec,dPr h;:ls

- b,t r re-te iL i 1: :Ali wn

E -f the

tttt.

-

1:tCrjr(2 7

r
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SUMMARY

Analyss of the retellings by all the criteria an7i variables dis-

cussed ifl this chapter reveals that there is no significant difference

in retelling scores (the amount of surface information reoalled) between

stories, between FT and NFT groups, or between the two sexes within eacr

group. larg e. percentage of the FT group mentioned all the -lajor event::

than did the tiFT group, but V-- difference is not statistically signif'cant_

All the readers in both groups recalled all the major characters in thei:

retelling, and all readers recel1ed at least one minor character.

There is els- no difference between the groups with regard to

organization of the unaided portion of their retellings,

With regard to plot statements, there is no significant difference

between the percentage of readers in either group wl-lo were able to produce

ahd no significant differflice between the two sexes each

jroup.

rhere is also no significant difference between the F.:. and NFT

gruuos comparing the percentage of readers in each group who produced

bc.r.h plot and tneme statements, although the FT readers have slightly

13,nger percentage.

When all t.he stc'ries are ccmpared, there is no significant difference

t,t4een the percentages of readers in each group, or betwoen sexes within

'he groups, who prodtJoed t'leme statements. However, when stories 01, 05,

and 06 .1re grouped together for separate analyiis becawse of the even

number in b.(,th rjrus who read theta stories, the FT group produced a sig-

nificantly larger ,rcontage Jf theme statements, indicating that they

ark:: beter able to -,A) the s in the stories to broader life situation,

pkk:rnaps bo_ause G' the strong 1anguage-'7)ased TEEM program which encourages

discusion uf ideas and ccAccpts.

In ad&tion, te FT r,;!dr-r; prylul;ed a =flialler (though not statisti-

cally significant) percentage of non-furticmal theme statements when all

the stor'es are cumpared, indicatiL-2 that thv view the function uf

readir-1 in slightly broader terms than du the NFT reader:).

T. producton of i'Jerences ar,d personal responses show no sgni-

ficah: differeh tetweer. the FT and NFT groups, or between sexes in both

gro.aps, eithough FT grup as a whole oroduLed a slig'Itly larger r,urc,.2ntage

of ;.k.:.r.c.-Lflal re ;i:Jnse-J.

A larjer ;:,trcentd. of NET readers prc.dur;x1 mi'sconceptions, and

this dif'erence, tnouc:;li r.Jt statistica17.; significant, also indicates

87
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that the oppr-t 'cies fc-.- using langua;e to formolate and clarify concepts

may ..ve giver . FT readers an advantage.

A rc ion of the percentages cf FT and NFT readers produci

inferences, i71ceptions and personal responses, or any one or c.-Tbinaticn

of these, :-e. -.11s no significant differences.

The moderate correlation between the comprehending scores (semantic

acceptability) and the retelling scores ir..licates that the two prooEsses

conce,-ned with comprehension are different: comprehending is the processl.

of language, and retelling is the processing of all the ide- in the stc

Both processes are considered to be important in determining the effecL: _-

ness of the reading.

The retellings of the FT and NFT readers reveal that these velo g-oups

are remarkably similar in their interction with these stories and that they

were both able to retell an average amount of the surface information. The

FT group was better able to draw implications about life fr.)m the stories,

and this may be a ,fle.ction of the instructiQn they Ave received.

8 8



CHAPTEP. SIX

CONCLUSIONS

SURMARY

This has been a comparative study cf the reading cf 73 Follow

Through and Non-Follow Through children in Wichita, Kansas. At the time

the reading sampl e was taken the children were in their seventh month of

the third grade. Miscue analysis (.a short form of the Reading MiscJe

Inventcry, Goodman, Burke, and Lindberg, 1974) was the procedure and the

instrument by which the reading was evaluated.

The chi7dron read a complete story from first through sixth grade

basal readers. Follwing the reading they retold the story and answered

open-ended questions about it.

AJciotapes of this proceeure were transcribed and the data

analyzed to discover similarities between the FT and NFT readers and

differences which might be the result of instruction.

RESULTS

The FT and NF:' .:hr; ar a group show evidence of effective and

developing strateif;: ;.;rad level is used as the criterion, it

cAn be said that 0,! the FY a:Jd 19% of the NFT readers read stories

grae,e level, and S of the FT and -7% of the NFT reaters were able

J fete71 s:Gries above grade le!pl. When number of filiues

., the criteron, the meon MPHW produced by the two grptipT, is well

wt.4:1 the average range,

Miscue analysis, nowever, dcs not use either of these crit.eria

in isolation to determine proficiency of the reAing; rather, it is

concerri I tr,e pattern which ..amerges when nary factors are taken into

consic .F; , 01.

Follow Thr ''!) Readers.

The vttern 1icr einerges for the FT gro-ip as a Miole ic one Df

efietive ]dlly with regard to their averages in the

three cat ,(:,pries ot r1t'"--1eIel evaluation: syntactic acceptabil,

naritc acceptabilty ri 11enjn .hange.

-79-
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On the word they are within the appropriate range of miscues

with high sound similarity to the expected response (1-50- Graphic s,tr.il.!-ty

is high for this group, but this is partially ,because of dialect m'!scbes nc

substitution miscJes on nar.e, both of which were high in graphic simila,ity

for these reade-s.

Botc graohic and sound similarity Pre a negative correlat:ch with

retellin score, fGr this group, a phenomenon which Goodman found onli

sixth graders and older children in his 1973 study.

Evidence -5c a developing strategy is found in the correlation betwec..

syntactic acceptability and miscues which a.,-e the same grammatical fun,c_cn:

as the ER. This correlation was identified only in the reading of second

graders in Goodman's study (Goodman, 1973).

Evidence of ;,..fficient strategies is offered by the significantly

smaller percentage cf unsuccessful corrections and the significantly larger

percentage o: isoue.; rot .;orrec:ed by the FT group, whie the synctic

and semantic acceptability scores between the czoups show no si9rW-icant

differences.

Mean retelling scores for the group are aove average, and the FT

groups reading stories 1)1th the SE'31e number of readers as the NFT group

produced a significantly larger percentage of theme statements.

Despite tne differences between the groups in fa..or of the

readers, thc ere rated surpificantly lower in ,teadin7.; ability by their

t.,,:achers NFT readers.

Non-Follow 7 '0;.ljh
. . .

Thy_ pattern r:Eerges for tne NFT arc. p S a whole is a one

of effecti,.e ard c,::...ciboing strategies. This jroup is similar to the FT

group to tr.ei, ;-;,)n scores for syntar:tic ond seman7.,_

and i--eahj cc ;!E, t. _s for che categories of graphic similarity, ,..urd

similarity, aid jra:7 IticH furc:_.!!;r;.

Evidence of a c.Hflj c-tratc:jy is in the correlation betw--!en

the variables ct se arlic acceptabi:ty 61-;0 sirllarity, which occurrd

only in the readlnj of tne se( )nd -nnc fourth graders ih ...cman's 1973 study.

-1.;e %FT reader:. t cc less efficient thar. th. F: fe , as

idica-ced hy trieir '.;1-_--,atpjles, They have a ,..ilficantly

s:naller percentage u- i es ich er not currected Because syitact

anJ bet,,.,en the :rouos show no enco,

these -,:-)rrectiur. NFT group ,,,:sted tc.c, much t'

9 0
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unsuccessful attempts at correction, and that many of:she uncorrected miscues

of the FT group were syntactically and semantically acceptable with l'ttle

or no meaning change.

With regard to the retellings, the NFT group has a mean score which

is not sigr Jcantly lower than the FT group's and which is above average.

The NFT readers produced a larger (but not statistically significant) per-

centa9e of misconceptions.

IMPLICATIONS

Significant differences between the groups can indicate thlt the,-e

are factors in the school program which have caused these differences to

occur. It is, of course, recognized that children's experiences outside

the schtx-c may have an even more profound effect on their performance than any

'T.nstruction Ttti: S L..j provides. However, the FT children were origi-

nally entered ',he Tucson Early Education Model (TEEM) program because

it was felt that their outside experiences would not result in equivalent

academic performance with othef 'iliren. Therefore, the assumption made here

is that the dFferences in favor of the FT group are due to the differences in

the programs cf the FT and NET children.

.For example, the slightly smaller percentage of misconceptions and

the s%lificartly larger percentage of theme statements produced by the FT

children may be the result of languaging in the TEEM classroom, where ideas

are valued and :hildren are free to Clarify concepts through discussion.

The more ef-icient reading strategies demonstrated by the FT

children indice :hat one view of reading to which these childreh have been

exposed is that of a process in which the re,Her takes an active part,

interpreting the language and cornepts of the au';hor and occasionally pre-

dicting different structures in accord with the reader's understanding and

language.

On the other hand, the evidence of dialect corr.ection and super-

arre7;tion indicates that both the FT and NFT speakers of divergent &alects

hv: ,x1perienced interf, ance with their lange during reading, and this

is important area in which FT and NFT teachers must make a distinLtion:

ofstandard ie to be taught to the;ae children, :t ohould

not Lie .4.g1 .t duz.;:ng rec.dz:ng.

NFT readers are much more cJncerned with a precise reading of tle

text, as indicated by their high percentau cf unsuccessful corrections

91.
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and the correlation for these readers between semantic acceptability and

sound similarity.

That the reading of the two groups is remarkably similar in

respect except those mentioned above is not surprisino for two reasons.

First, because there is only one reading process and all readers use that

process (although with varying degrees of proficiency) it is to be

expected :'rat there will be similarities. This natural processing of language

can be irterfered with, resulting in differences between groups of children

who have received dissimilar kinds of reading instruction. For these tlio

r.lroups of chiidren, however, the reading instruction they received in third

grade had more similarities than differences. A reinspection of Table 3

will demonstrate that this is so. Both groups used basal readers. None

of the FT teachers inicated that "trade" (library) books were an important

part of their progra. Differences in favor of the FT 1(-,dr.rs may be

attributable more to differences in the program in prior years than to

the third grade program.

SU]GESTIONS FOR FUTURE RESEARCH

Follow Through Research

As has been nertioned, this study has some limitations which could

be remedied in future research of this tyr,e. Recognizing thl!-: value of

hindsight, this writer makes th 'ollowing recommendations with respect to

these limitations:

1. The e shouA be more training time for researchers who collect
the ata. The retelling proc7u,e is different from all other
comprehension evaluation, and th q!s174oning technique requires
time and practice, as well as a thorougn underst,nding of tne
principles behind the procEdure.

2. Mc tir* should te allowed for the testing of st3ries to be
used in ..tudy. As was cl7s,Jissed in Chapter Two, one of the
stories tr., study was partcularlv successful in te!-ms ef
K'eadability -_=rd the understanding 'Ae ohildrn obtained from it.
It i- .porta.t to bcvidr- high-c Ality reading mateHals for
chil t every ;::?vel.

3. There s!' ,ld be more extcisiv information av,:,'lanle about edcri
i1d langu.lge background, the cor- of records ind langdage

4. An dssessili GI teacher beavior and attitAes in conj,...inction
with !_,Ie anuiysl the Jren's rlding mi7,ht provide d
clearer picture of th I readirp_, instruction the children
are r(E'.eiiir,g nd ult ore definitive statement ()out the
contributions tne progr &. ras rade.

02
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General Readinr Research

7he data in this study and other miscue researcil (Goodman, in press)

has raised a number of questions with regard to readin comprehers7on

which were too complex to explore within parameters c th'is

Further research would be valuable in relation to the t,Ilowing questions:

1. To what extent is t .e child's organization of the unaides'
portion of tr..e retelling developmental or the result of
instruction?

2. Are misconceptio more a function of personality or cocnitive
confusion? To what extent do miscues in reading affect these
misconceptions?

3. What are the eemer.ts or combination of elements which are mor.,:.
influential ih -,a,sing one story to be more easilj understoot
than another?

4. To what extent is semantics dependent upon sy:itax? Are the two
separable to a de]ree?

5. How different would the patte, appear lf all miscues were Jud7ed
on the basis of their acceptaility witn prior miscues? Woulo

such a stud ,. provide more information about the silent correction
phenomenon?

The major difficultj encoohtered in thi,. ;.riting of this report was

due to the fact that th7; particular form of the RMI has never been used in

research, and theru was no precisely equivalent data with which to compare

the results.

It is hoped that this report will be of some value to those who use

this form in the future.
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APPENDIX A

STORIES USED IN MISCUE ANALYSIS STUDY

Source Pages

One, Two, Three, Go: Around the City
(Bank Street Series)
MacMillan Company, NY, 1965

Presents Don't Walk Away Blue Dilly Dilly
Economy Company
Oklahoma City,

The Voice from the Deep Far and Away
American Book
New York, 1963

The Monster City Sidewalks
(Bank Street ::.eY1s)
MacMillan CnrTip,74, NY, 1968

The People Downstairs Young AmeriLa-II
Lyons & Carnahan
Chicago, 1972

The Pest Basic Reading-J
Lippincott, NY, 1975

Maria's Big Experiment Galaxies
Houghton-Mifflin
Boston, 1974

9 6
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60-64

34-39

50-56

152-159

10-17
(with deletions)

290-297

56-61



APPENOIXB

INSTRUCTIONS TO RESEARCHER

Procedure for Selecting Story for Child

Ask the teacher to select the best readers in the class. Are tre

any in that group who are especially superior? Now have the teacher secL

the least effective readers. What is left will be considered average. 7=

the teacher can't decide whether one child should be considered least

effe:tive or average, put the child in the average group. If a child is on

the borderline between average and effective in the teacher's opinion, put

the child in the effective group. You should be able to group the children

in this manner according to the following categories: Superior,Effective,

Average, Least Effective.

When to Change Levels

if -- and only if -- the child shows extreme frustration and/or can

only pick out a few words in each sentence that are known, drop back one

level. Howeve-, give the child a chance to read at least two pages of

the story before you make that decision. Watch carefully to see if the child

is figuring out words that were not read at the beginning of the story or

for signs that the child is getting into the story and starting to relax.

If the child is reading correctly but very stiltedly, go ahead

with the haided retelling. If the child does have good understanding, then

complete tne retelling and if time permits, go back to that child with the

higher level story at a later time. However, if the child is reading

f1LJent1y and i. ob/iously enjoying the story, let the child finish it,

but skip the retelling and go on to the higher level selection. (Be sure

to renird the child at that point that he or she will b( retelling this

next story.)

-137-
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APPENDIX

GUIDE QUESTIONS TO AID STORY RE1ELLING

Yetta Goodman

Before the Reading

1. These guide questions presuppose that the researcher has provided a
comfortable, warm environment for the subjects. This may be accom-

plished by asking subjects about their pets cr hobbies. Tell them a

little about yourself, too.

2. Before the subjects begin to read the story, inform ther that they
are to be concerned with understanding the story. S.;y: "After

r. reaing ::e ator:1, war.: :lou to ..;e1Z. me ahcut it." Or,

.2aking after finiah

ifter the Reading

1. Please remember that this is a guide. Get to know it. Have the ideas

and suggestions become part of your interaction with students.
DO NOT USE THIS AS A SCRIPT.

2. As soon as subjects finish reading ask them to cic:se their books.

Unaided Retelling

1. Without permitting them to use the book as an aid, say: me

aver:hing :jou rememLer abtut the s:or." Do not interrupt&
interject any questions [until the readers have completed their
initial retelling.

2. During the retelling you may take notes or check off items readers
relate on the Retelling Format.

Aided Retelling

1. Use the notes on the etelling Format to help you elicit further
information or to remind you which open-ended questions might get
at aspects of the story wrich the subjects have not mentioned. Do

not, however, use the Retelling Format as d check sheet for correct
answers.

2. Drawing only on the information the reAers have given you, ask,
additional open-ended questions to stimulate the subject's thinking
and to gather more information.

Ask: Tell me more about
Oiaracter mentioned by subject

or

After did

character mentioned by subject event mentioned by subject

wnat happened next? 9 8
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or

Wrly do you think did that?
Character mentioned by subject

or

Why do you think happened?
event mentioned by subject

or

How do you think happened?
event mentioned by subject

NOTE: ALWAYS USE THE READER'S PRONUNCIATION OF qAMES OR NON-WORDS
WHEN YOU ASK QUEZTIONS ADC:UT THOSE ITEMS.

3. Follow up most reader's state:7es w1th: Why do you think so?

or

What in the story made yo think so?

4. When all the subject's inforr.ation has been used to further the
retelling, use open-ended questions to obtain additional retelling
information. Ask:

Who else was in the story?

Provide time for response and follc4 up with:

Tell me about
name mentioned by subject

Ask: Where did the story take place?

After time for response, follow up with:

Tell me more about
place mentioned by suoect

5. Whenever the subjects use non-words, allow them to finish their
comments or answers and tnen ask a question aout the non-word. Try
to place the non-word in a sentence context or summarize the situation
in which the subject used the non-word. Ask:

Remember when you said used a to

character named by subject ron-word

event mentioned by subject

or

What did you near by that:

? Can you explain that to me?

9 9
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6. If the subjects have provided responses which seem to be incorrect,
ask other questions ih relation to that pai-ticular item at some later
time during the retelling This will provide evidence concerning
whether the subjects misunderstand or if they have just confused their
oral production.

Questions for There and Plot

1. Now that you have told me so much about the story can you tell me
what the whole story ,,,;as about in a few words or in short form?

2. ias fflere anythin,; that you thought wouldn't work out or that you
fcund Yourself worrying or wondering about while you were reading?

3. Why do 'you think thc, author wanted to write this story?

4. Is this story similar to any other storY that you have read? In what
ways is it similar? !Tifferent?

5. Does remind you of anyone else you know?
character mentioned by subject

6. Have you ever known to happen to anyone else?
edent r2entioned by subject

7. When did that, what did you think
character mentioned by subject

would happen?

trying to teacn8. what cts tne you when he w'rote this story?

or

What was the moral to the story? (Subjects may not know the use of the
term "moral" but lf they have been taught about morals they will respond
with interesting answers )

Questions for Subtleties

1. Using an appropriate adjective (happy,.sad, etc.) which relates to
aspects of the retelling or to the subject's reactions that you
observed when he was reading, ask:

Was there swrething in the story that made you feel happy?

. that ukIde you feel sad?

. that LeeeT! tranye or unusual?

. . that wis I Any?

that ,.:(.dred yoL4?

Follow this with:

What was it?

or

What made yoil feel
use-the aPpropFiate adjective
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2. Using an appropriate verb (cry, laugh) which relates to aspects of
the retelling or to the subject's reactions that you observed when
they were reading, ask:

Was there a part in the story that made you want to cry?

Was there a part in the story that made you want to laugh?

Questions to Elicit Evaluation or Judgement

1. Is there anything you would have changed in the story?

2. Did you like the story? Why or why not?

3. Would you have changed the ending?

4. What did you think about the part where
major event mentioned by subject

5. What did you think about when

he

major character subject has mentioned

major event mentioned by subject

Avcid . . . Avoid . . . Avoid . . . Avoid . . Avoid . . . Avoid . . . Avoid

1. Giving subjects two or three questions to deal with at a time.

2. Taking "I don't know" for an answer. Try to rephrase the questions
and get at the information another way.

3. Giving information in your questions.

4. Changing the subject or direction of the retelling. Permit the subjects
to completely develop an area before you switch to another.

5. Hurrying. Be patient and give thEf .Lubjects time to think and respond.
SilencP ahd waiting patiently for response is a good technique 6f
questioning.

6. Closed questions which permit single word answers or 1.3ad subjects
down the path you want him to take.
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APPENDIXD

MARKING THE WORKSHEET

Substitution:
side,

Two sets of rollers ran along the slide.

Omission:

"I AM THE VOICE FROM THE DEEP,"

Reversal:

"There is someone down there!" DarAsaid.

boome the voice.

Running Start:

"JUST WAIT TILL I TAKE THE CANS OUT OF IT!"

Intonation and Correction:

The boys were on their way to the stores, for Dan wanted a boxe

Abandon Correct:
they

Soon, all the boxes that had been on the truck were on their way

into the cellar.

Non-word:

4 stc.viper4
"S-Sorry I disturbed you," Maria stammered.

102
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Points
Assigned

20 Characters

7 - Maria
6 - Diane
3 Sandy
4 - Dr Snow

15 Development

6 - Maria

APPENDIX

"Mars Big Experiment"

shy

Interested in science
wanted to be liked
honest

6 - Dic did everything well
friendly
popular
interested in science; had won 1st prize for 2 years
generous

2 - Dr Snow - kind
intelligent

1 - Sandy one of Diane's friends

65 Events

4 - Maria and Diane worked on their science projects_

2 - Sorre girls CdPe into the room to get Diane Diane invited Maria .'
to the Malt Shop, but Maria refused.

6 Maria thought she could be popular if she won the first prize in
the ScienLe Fair, but she knew Diane's idea was better

6 Tho ne.t day Diane was looking at Maria's experiment. Asked
Mafia wnat would happen if some of the buds on the plant were
kept out of the sun and others left in the sun

6 Maria got th Idea of putting little bags over some of the buds
Diane and Sandy saw her and Sandy asked what she was doing

3 - Maria had strange, gnawing feeling after that whenever she
SdW Diane

4 - On the day of the Science Fair, more people seemed interested
in mdria',, eAperiment than in Diane's

4 Dr ntivd jsked Maria some questions, made some marks in a book,
and went on

7 Dr Snow announL,:d that Maria had won first prize

-93-
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3 - Diane and other girls ran to congratulate Maria and she
remembered why she had been feeling funny about Diane

6 - Maria confessed that it had been Diane's idea.

4 Diane was surprised that that was why Maria had been
avoiding her. She said it was Maria who had figured it out,
and Or Snow agreed

6 - Diane invited everyone to her house to celebrate, and
Maria realized that Diane was popular not because she did
everything well, but because she was so nice to everyone.

4 - maria said that everyone should go to her house instead and
thought to herself that she would be different from now or,.

Extra
Points

10 Incidental Intormation

5 Hydroponics: growIng things in chemicals rather than in soil.

5 Decription of Maria's experiment: one plant was given sun,
water, food and air.. Each of the other plants had be.c3n denied
one of these elementl:,

Theme: When we are not sure of ourselves, we assume that other
people don't think highly of us Or, if you want to have friends,
you have to be open to them.

Plot: Maria fInds out that what she thought was someone else's
idea was really her own, and she starts to feel better about
herself

Inferences; What Maria meant by "the new me "
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